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About Schools2030
Schools2030 is a global movement for holistic learning and 
teacher leadership. Together, we are a diverse coalition 
which includes educators, school leaders, civil society, 
researchers, international organisations, donors and 
government across ten countries and 1,000+ schools. 

Our goal is to improve quality teaching and holistic learning, 
and to foster resilient education systems across the world, 
including for those living in remote regions and those facing 
multiple forms of marginalisation and crises. We do this 
through a focus on teacher agency – recognising educators 
as leaders, innovators and active agents in education 
reform. 

There is a crisis in learning – a crisis of equity, inclusion, 
quality and relevance. Young people across the world must 
be supported to develop the knowledge, skills, attitudes and 
values they need to respond to these crises with creativity, 
empathy and collaboration. Teachers across the world must 
be supported to respond to the needs of their learners and 
communities with agility, expertise and leadership. 

Schools2030 is answering this need for quality, inclusive 
and responsive teaching and learning. Across our 
programme countries and schools, we are championing 
educational transformation from school to system level 
across four key areas that we believe, if widely adopted, 
can address the global learning crisis. 
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https://schools2030.org/


Our Innovation Process
SUPPORTING TEACHERS TO DESIGN TARGETED, EFFECTIVE 
TEACHING PRACTICES

Schools2030’s Three-Step Model – Assess, Innovate, Showcase – uses the principles of 
Human-Centred Design (HCD) to drive school-level innovation towards wider systems-change. 
Through this cyclical model, teachers are provided with the resources and support to:

Assess the holistic learning levels 
of their students, and the quality of 
the classroom environment, with 
simple contextualised assessment 
tools.

Innovate, implement and test 
new or refined pedagogical 
practices and ideas to improve 
holistic learning outcomes and 
quality learning environments.

Showcase their best practices, 
innovations and evidence through 
community, national and global 
forums – including our flagship 
event, the Schools2030 Global 
Forum – and work multi-laterally 
with key education stakeholders to 
inspire systems-level educational 
change. 

Schools2030’s Three-Step 
Model is an approach for teacher 
professional development that 
demonstrates the value of 
contextual relevance and teacher 
leadership. By developing and 
incubating education practices 
and innovations at classroom level, 
we believe that those practices 
will be more relevant, more 
effective, more inclusive and more 
sustainable. 

Throughout the country sections 
of this Annual Report, you will 
learn more about Schools2030’s 
approach and the teacher-led 
innovations and practices that 
have been developed across 
schools and contexts, as well as 
how we are working to align and 
integrate these approaches into 
teacher professional development 
pathways and systems.
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Across Schools2030, teachers, teams, and partners 
have worked side by side to generate rich, policy- 
and practice-relevant evidence from our programme 
schools and core geographies. This evidence has 
been grounded in classrooms: holistic learning 
assessments, classroom observation, and the careful 
evaluation of teacher-led innovations. 

Alongside this, in-country Learning Partners, our 
Global Impact Evaluation Partner, and a network 
of Global Research Partners have contributed 
Monitoring, Evaluation and Learning data and 
participatory academic research from across 
the programme. This work has given us a deep 
understanding of learning in practice and a strong 
evidence base rooted in real classrooms.

As the programme evolves, so too does our focus. 
While classroom-level evidence remains foundational, 
Schools2030 is now deliberately shifting its gaze 

outward – from generating evidence in schools to 
understanding how proven models of innovation 
and assessment can be embedded within education 
systems.

This means asking new questions of our data: not only 
what works in classrooms, but how those practices 
are taken up, sustained, and institutionalised through 
policy, professional development, assessment 
frameworks, and system-wide learning cultures.

Taken together, this growing body of evidence is 
helping us understand how quality, equitable teaching 
and learning can move from isolated success to 
lasting system transformation. By focusing on how 
teacher-led models are embedded without losing 
their core principles, we can use this information to 
develop and implement plans to deliver impact at 
scale.

Building the Evidence
THE NEXT STEP IN OUR JOURNEY FROM SCHOOLS TO SYSTEMS

The Schools2030 team in Portugal, alongside former Minister of Education João Costa and representatives from the 
Santander Foundation at the National Showcase event in Lisbon: Teachers who Transform.
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Schools2030 operates through a wide-ranging 
coalition spanning multiple geographies and engaging 
education stakeholders at school, national, and global 
levels. By working across these interconnected layers, 
we aim to create a multiplier effect — enabling locally 
driven action in schools to inform and shape change 
at system level. 

Our work is further strengthened by a coordinated 
group of donors who align their support to ensure 
Schools2030 has the financial backing, cross-sector 
expertise, and collective influence needed to extend 
our reach and deepen our impact. The Aga Khan 
Foundation (AKF) serves as the lead implementing 
partner, stewarding the programme and convening 
partnerships across school, national, and global 
contexts.

Schools2030 is implemented through country offices 
in Afghanistan, Brazil, India, Kenya, Kyrgyzstan, 
Pakistan, Portugal, Tajikistan, Tanzania, and Uganda, 
where the programme is led by colleagues who live 
in – and are deeply connected to – the communities 
they support.

The progress Schools2030 is making, from 
classrooms through to education systems, reflects 
the commitment, care, and persistence of this global 
network of partners and practitioners. This Annual 
Report captures only a fraction of the extraordinary 
work undertaken last year – much of it in complex and 
challenging environments. We invite you to explore 
these stories of learning and achievement, and we 
extend our sincere thanks for your continued support 
and engagement in the Schools2030 movement.

Our Worldwide Teams
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Dear Friends of Schools2030,

As I reflect on 2025, I am struck that the change we are working towards 
in global education is not only possible – it is already happening. We are 
seeing it in classrooms around the world, driven by educators who are 
engaging deeply in a human-centred design journey; who are becoming 
action researchers and innovators; and who are standing up to tell their 
stories as education leaders and champions. This Schools2030 Annual 
Report is, at its heart, their story.

Five years into Schools2030, we find ourselves at an important 
“midpoint” juncture. Phase 2 is drawing to a close and the foundations 
we have built – tools, evidence, partnerships – are now mature enough 
to support the next leap: from school-level innovation to system-level 
change. 2025 was the year we began that transition, and what follows is 
an account of what we achieved together and where we are heading in 
the years to come.

A Global Movement Coming of Age

In June 2025, more than 250 education stakeholders from around 
the world gathered in Nairobi for our fourth Global Forum, co-hosted 
with Kenya’s Ministry of Education. The Forum marked five years of 
Schools2030 and asked a defining question: how might teachers and 
schools be the partners of choice in solving complex learning and 
education challenges? The answer was already visible in the room 
– in the Walimu Soko, where educators from across our programme 
countries presented classroom-tested innovations to policymakers and 
researchers; in panel discussions where teachers from Bihar, Mombasa, 
and Dar es Salaam sat alongside government officials and international 
experts; and in immersive workshops where Human-Centred Design 
(HCD) was not just discussed but actively practised. 

The significance of hosting the Forum in Kenya was also felt at the 
highest levels of national leadership. President Ruto, speaking at a 
ceremony marking a new agreement between the Government of Kenya 
and the Ismaili Imamat, made explicit reference to Schools2030, noting 
its role in reaffirming a shared commitment to innovation and excellence 
in education. Kenya’s Director General for Basic Education captured the 
spirit of the moment: the ambition is for Schools2030 to become not 
merely a programme, but a mindset that empowers the education sector 
to embrace teacher-led innovation. That ambition now feels within reach.

Letter 
from Our 
Programme 
Manager
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Assessment: Measuring What Matters

Holistic learning can only be improved if it is first 
understood. In 2025, our global assessment 
workstream made significant strides in ensuring 
that teachers, schools and systems have the tools 
they need to measure not just academic attainment, 
but the full range of competencies that matter for 
children’s futures.

We launched the Schools2030 Item Bank – an 
open-access global resource of assessment items 
developed across programme countries, enabling 
educators, researchers and policymakers worldwide 
to adapt and use them. We updated, finalised and 
expanded our classroom environment assessment 
tools (BEQI and VITAL) to better support teachers 
to understand and improve their teaching practices 
through strengths-based guidance.

The impact of this assessment infrastructure is 
visible across our countries. In Pakistan, students in 
Gilgit-Baltistan and Chitral more than doubled their 
proficiency in reading comprehension and word 
problems in a single academic year. In Afghanistan, 
Grade 4 literacy scores rose from 22% to 70% and 
numeracy from 27% to 81%. In Kyrgyzstan, over 5,400 
students demonstrated gains exceeding 20% in early 
numeracy, literacy and social-emotional skills. In 
Tanzania, pre-primary literacy proficiency has grown 
from 28% to 85% over three years. These are not 
isolated data points – they represent a consistent 
pattern of improvement driven by teachers who 
are now fluent in using evidence to design better 
classroom practice.

Alongside these quantitative gains, a quieter 
transformation is also underway. In Pakistan, teachers 
who once viewed assessment as an administrative 
burden now describe it as a tool for understanding 
learners. One head teacher reflected: “Earlier, I was 
judging students rather than supporting them. Now 
assessment guides learning, which is what it should 
do.” This shift in mindset – repeated across Uganda, 
India, Portugal and beyond – may be our most durable 
achievement.

Design and Innovation: Teachers as Authors of 
Change

HCD remains the engine of Schools2030. Through 
structured cycles of problem identification, 
prototyping and testing, teachers across our 
ten countries have designed, implemented and 
refined hundreds of contextually grounded 
classroom innovations – addressing everything 
from foundational literacy and numeracy to climate 
education, inclusive pedagogy and social-emotional 
learning. 2025 also saw the launch of our partnership 
with Sightsavers as our global Learning Differences 
Partner. In Uganda and India, Sightsavers began 
working with Schools2030 teams to adapt our HCD 
Toolkit and assessment tools to better serve learners 
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with learning differences and disabilities. This partnership is not a supplement to our core work – it is central to 
our credibility as a programme committed to equity and inclusion for every child.

We also marked a landmark moment with the launch of the Schools2030 Innovations Gallery – a curated, 
publicly accessible platform showcasing teacher-led innovations from across the programme’s five-year history. 
The diversity of innovation is striking. Tanzania’s 90 “green teachers” are integrating climate action across 
every subject from Kiswahili to biology, with 13,604 students now directly engaged in climate-linked learning. 
Brazil’s Schools2030 network is generating antiracist education indicators rooted in action-research from 
schools spanning urban, rural, Indigenous and Quilombola contexts. In Kenya, a school profiling exercise across 
182 schools in Lamu and Mombasa found that 76% of teachers who had completed HCD cycles were still 
actively implementing their innovations – and of those, 75% had gone on to support other teachers to try them 
too. These numbers speak not just to impact, but to ownership. Each of these findings reflects a shared truth: 
given the right conditions, teachers will design solutions that no external programme could have anticipated. 
As one Kyrgyz teacher put it: innovation does not require significant financial investment – it requires motivated 
teachers, collaborative peers, and the right tools.

Evidence and Learning: Building the Knowledge Base

Our network of research partnerships – six of which are currently active – are generating evidence on teacher 
agency and the effectiveness of teacher professional development models. Early findings consistently reinforce 
a central Schools2030 hypothesis: when teachers are supported to identify challenges, design solutions, and 
test innovations, they become key contributors to improved learning outcomes. 

Through funding from GPE-KIX, we are also leading a project, Delivering Equitable, Responsive and 
Empowering Initial Teacher Education through Design Thinking, in partnership with Aga Khan University’s 
Institute for Education Development (AKU-IED) and the University of Cambridge’s REAL Centre. Working with 
teacher training colleges in Kenya Tanzania and Pakistan, this project is testing whether – and how – the 
Schools2030 model of HCD can be adapted and integrated into Initial Teacher Education to support more 
agentic, responsive and inclusive teacher professional development. The project is a direct expression of our 
conviction that lasting system change must begin with the very first moment of a teacher’s professional journey.

Equally important is our work to connect evidence to policy. In Kenya, research findings were shared with 
the Mombasa County government to inform early childhood education policy, and Kenya’s State Department 
for Basic Education convened 33 partners – including government, civil society and academia – for the first 
greening of basic education partners’ workshop, with Schools2030 sharing its climate-related learning and 
innovations. In India, a roundtable on teacher agency convened policymakers, academics and civil society in 
Bihar. In Brazil, a Technical Cooperation Agreement with the Ministry of Education was signed in December 
2025, opening the door to national-scale influence on assessment in holistic and transformative education. 
These are the connections that will ultimately determine whether school-level change translates into system-
level transformation.

Communications and Engagement: Amplifying Teacher Voices

In 2025, Schools2030 sharpened its focus on making teacher voices visible to the audiences that matter 
most: policymakers, funders, education system leaders, and other teachers. The Global Forum’s Walimu Soko 
brought classroom-tested solutions directly to an international audience. Showcasing Events were held across 
all programme countries, providing platforms where teachers presented evidence of their innovations to district 
officials, ministries and university researchers. 

Teachers who have presented their work at these events consistently describe a transformation in their own 
professional identity. “I have moved from seeing problems as impossible to believing ‘I can fix this’” shared a 
teacher from Chitral. A teacher from Uganda reflected: “telling the world what you developed made me love 
the project.” This is what genuine teacher agency looks like – not compliance with a training programme, but 
ownership of professional knowledge and a growing sense of power to change things.

Looking Ahead

As we move into the final stages of Phase 2 and begin planning Phase 3, our direction is clear. We must 
accelerate the transition from innovation development to system-level adoption. This means embedding 
HCD and holistic assessment into pre-service and in-service teacher training, securing formal partnerships 
with ministries and national teacher education institutions, and ensuring that the evidence and tools we have 
generated are recognised and used as genuine public goods. The Innovations Gallery, the Item Bank, the 
HCD Toolkit, and our assessment resources are all steps in this direction – freely available, contextualised, and 
designed to travel.
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We must also deepen our commitment to equity. The 
partnership with Sightsavers on learning differences, 
Brazil’s antiracist education action-research, Portugal’s 
work on linguistic diversity and multilingual learners, 
and Tanzania’s climate education for marginalised 
communities all remind us that holistic education 
is only truly holistic when it reaches every child, 
particularly those whom systems most often leave 
behind.

None of this would be possible without the 
extraordinary network of colleagues, partners, 
researchers, governments, funders and civil society 
organisations who make up the Schools2030 
movement. And it would be nothing at all without the 
teachers – in Bamyan and Bihar, in Lindi and Luwero, 
in Bishkek and Brep – who have chosen, year after 
year, to see the challenges in their classrooms not as 
fixed problems but as opportunities for innovation. 

The pages that follow are a record of what they – and 
we – have built together in 2025. I hope you find in 
them the same source of energy and conviction that I 
do.

With warm gratitude,

Dr Bronwen Magrath
Schools2030 Global Programme Manager, Aga Khan 
Foundation
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Assessment in 2025: 
Advancing Holistic Learning 
Through Better Measurement
In 2025, Schools2030 continued to strengthen its 
global approach to learning assessment –ensuring 
that teachers, schools, and systems have the tools 
and data they need to support holistic student 
development. Working with our Global Assessment 
Partners – Oxford MeasurEd, ECD Measure and Dr 
Sughra Choudhry-Khan – the programme advanced 
innovative tools, strengthened teacher assessment 
literacy, and expanded access to global assessment 
resources. Across early childhood, primary, and 
secondary education, our work focused on improving 
how learning environments and outcomes are 
measured – and how that evidence is used to improve 
teaching and learning.

Assessment
 

HIGHLIGHTS FROM 2025
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Innovating to Improve the 
Quality and Usability of 
Assessment Tools
Schools2030 continued to innovate in response 
to two common challenges in learning outcome 
assessment systems: test familiarity and test length. 
To address test familiarity and strengthen classroom 
assessment practices, two new teacher guides 
are being developed, one focused on academic 
outcomes and the other on social and emotional 
learning. These practical resources support teachers 
to design meaningful assessments, interpret results, 
and reduce coaching or rehearsal effects that can 
undermine data quality. 

In parallel, the programme explored ways to reduce 
testing time while maintaining reliable results. Initial 
analysis of item-level datasets highlighted challenges 
with developing shorter versions of existing tools, 
prompting exploration of alternative approaches, 
including adaptive testing models made possible 
through digital data collection platforms. These 
innovations aim to make assessments more efficient 
and classroom-friendly while maintaining technical 
rigour.

To support improved early childhood education and 
development, Schools2030 continued to expand 
and strengthen the Brief Early Childhood Quality 
Inventory (BEQI) observation tool. New psychometric 
analysis drawing on more than 800 classroom 
observations confirmed that the tool reliably measures 
key dimensions of classroom quality and provides 
meaningful insights for improvement. You can read 
more about the analysis here, which was used to 
update and refine the BEQI tool and guidance. 

In 2025, Schools2030 also updated and finalised the 
Valuing Inclusive Teaching and Learning (VITAL) 
Classroom Observation and Teacher Reflection 
Toolkit, designed to improve the quality of teaching 
and learning environments in primary and secondary 
classrooms. VITAL helps teachers reflect on classroom 
practice and strengthen inclusive, engaging learning 
environments that support holistic student outcomes. 
The VITAL Toolkit includes peer observer and self-
assessment tools as well as guidance on classroom 

You can explore the suite of 
Schools2030’s Learning Environment 
Tools – including the BEQI and 
VITAL Toolkits – on the Schools2030 
Assessment Webpage.
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Strengthening Teachers’ Capacity on Assessment to Improve 
Classroom Practices
A major focus in 2025 was building teachers’ capacity 
to understand and use assessment more effectively. 
Through collaboration with Oxford MeasurEd and 
National Assessment Partners, Schools2030 began 
developing a new set of formative assessment 
support modules designed for teacher professional 
development. These modules combine synchronous 
and asynchronous learning to support teachers in 
designing assessments, interpreting results, and using 
data to inform classroom practice. These modules will 
be tested and refined through 2026, in partnership 
with teachers, schools and Teacher Professional 
Development institutions.

The updated and finalised VITAL Toolkit supports 
teachers to connect assessment evidence to 
improved classroom practices. The toolkit brings 
together evidence from the science of learning, 
disability inclusion, and social-emotional development. 

Through structured observation and reflection across 
eight key dimensions – including emotional climate, 
critical thinking, collaborative learning, and feedback 
– teachers are supported to develop practices that 
foster inclusive and effective classrooms. VITAL also 
forms an important part of Schools2030’s Human-
Centred Design process, helping teachers use 
evidence to design and test classroom solutions that 
improve learning outcomes. 

A significant milestone in 2025 was the rollout of 
automated teacher feedback through the BEQI Online 
Portal, enabling teachers to receive immediate, 
strengths-based feedback on classroom practice 
via SMS or WhatsApp in their local language. This 
innovation shifts BEQI from a monitoring tool to a 
powerful mechanism for professional learning, helping 
teachers and coaches translate observation data into 
concrete improvements in teaching practice. 
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Expanding Global Access to Assessment Tools, Resources 
and Learning
Schools2030 made significant progress in expanding 
access to its assessment resources in 2025. A major 
milestone was the global launch of the Schools2030 
Item Bank, which provides open access to assessment 
items developed across programme countries. This 
live resource enables educators, researchers, and 
policymakers to explore and adapt items aligned with 
holistic learning outcomes. Watch our webinar about 
the Schools2030 Item Bank to learn more.

Alongside the Item Bank, additional Schools2030 
assessment tools are being prepared for publication 
and integration into the AKF Learning Hub. By 
positioning these tools as global public goods, 
Schools2030 aims to support broader uptake beyond 
programme countries and contribute to global 
learning on holistic education measurement.

In 2025, Schools2030 continued to share insights and 
influence global discussions on measuring holistic 
learning. Programme partners presented findings and 
lessons at international conferences and practitioner 
networks, including the UKFIET education conference 
and global working groups focused on social and 
emotional learning measurement. 

Global partners also contributed to international 
research and policy conversations on improving 
the measurement of classroom quality and student 
outcomes. By sharing lessons from diverse country 
contexts, Schools2030 is helping shape global 
thinking on how assessment systems can better 
support teaching, learning, and student wellbeing.

When teachers are trusted as 
professionals, they are more likely to 

innovate, reflect, and continuously adapt 
their practice to ensure all students thrive.

Amina Mohammed, Teacher, Ronald Gideon Ngala Comprehensive 
School, Kenya, speaking at a panel on Teacher Agency at UKFIET

“
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Design and 
Innovation 
HIGHLIGHTS FROM 2025

Design and Innovation remain central to the 
Schools2030 programme. Through HCD, 
Schools2030 strengthens the capacity of educators 
and education professionals to engage in 
collaborative, empathetic problem-solving. Teachers 
in-country work alongside colleagues, students 
and parents to identify the root causes of learning 
challenges and to design contextually relevant 
solutions. 

In the latter part of Phase 2, we have increasingly 
focused on positioning the programme for scale 
and sustainability in Phase 3. While earlier phases 
prioritised direct engagement with teachers, this 
period marks a deliberate shift towards embedding 
HCD within teacher training systems, mentorship 
structures and training-of-trainers models, laying the 
foundations for system-level adoption.

 S
ch

oo
ls

20
30

  A
nn

ua
l R

ep
or

t 2
0

25

13



The Schools2030 Human-
Centred Design Toolkit for 
Teachers
The Schools2030 HCD Toolkit for Educators 
continues to underpin this work. The toolkit provides 
a comprehensive set of resources to guide users 
through the full innovation cycle — from problem 
identification and solution design to testing, iteration, 
implementation and reflection. In 2025, an up-to-date 
version was launched on AKF’s Learning Hub website, 
reflecting many hours of feedback and iteration 
from teachers and teams. The new toolkit offers a 
streamlined and integrated approach, embedding 
Schools2030’s assessment tools and other 
approaches more directly within the HCD process.

In preparation for Phase 3, the toolkit is being further 
adapted for use in teacher training, for example 
through the KIX Project, and a more “universal” 
version is being created to enable wide uptake 
outside of the Schools2030 ecosystem. In support 
of this, self-directed and blended learning delivery 
models will be created in 2026. 

Translated and contextualised for all Schools2030 
geographies, the global toolkit and its localised 
versions are freely available via the Schools2030 
website and on The Learning Hub as a global 
public good, supporting broader reform in teacher 
professional development. Subsequent versions will 
continue to be shared so that this methodology can 
deliver even greater impact.
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The Schools2030 Innovations Gallery
A defining focus of the latter part of Phase 2 has 
been the systematic compilation, documentation 
and curation of teacher-led innovations. Across 
programme countries, Schools2030 is capturing the 
story of how each innovation has been designed 
and what problem or problems it seeks, alongside 
evidence of impact on student learning and 
engagement. These innovations have been and are 
being packaged into accessible, adaptable formats 
enabling them to be shared, replicated and refined 
beyond their original contexts.

To this end, towards the end of 2025 the 
Schools2030 Innovations Gallery was launched on 
the Schools2030 website as a global platform to 
showcase teacher-led innovations emerging from the 
Design and Innovation workstream. The gallery brings 
together all the classroom-tested practices developed 
by teachers across Schools2030 countries since the 
outset of the programme five years ago. Innovations 
that scored 60 or higher with Schools2030’s 
Innovation Evaluation Tool are included in the gallery, 
so users really are able to explore only innovations 
that are truly making a difference in classrooms.

The Innovations Gallery serves multiple purposes. 
Firstly, it provides visibility and recognition for 
teachers as innovators, highlighting their role in 
shaping effective and inclusive learning experiences. 
Each innovation featured in the gallery has been 
implemented in at least one classroom and has 
demonstrated positive outcomes for learners, 
ensuring that the gallery reflects practice-based 
evidence rather than theoretical concepts.

Secondly, the gallery functions as a shared learning 
resource. Innovations are documented in a way 
that allows other educators, school leaders and 
practitioners to understand the problem addressed, 
how the teacher or design team has responded and 
the impacts documented so far in terms of quantitative 
and qualitative data where available. During 2026, 
teams in-country will be working alongside teachers 
to develop “how-to” guides which will be uploaded 

as additional resources in this gallery.  This enables 
teachers in different contexts to adapt and build on 
proven ideas rather than starting from scratch.

Lastly, the Schools2030 Innovation Gallery truly 
demonstrates how one design process, given the 
right tools and conditions, can truly address any 
problem. It will serve as an invaluable advocacy tool 
when persuading policymakers and NGOs to adopt 
similar approaches. It also offers government bodies 
concrete examples that they can adapt and adopt in 
other contexts and settings to address challenges 
like low literacy levels, lack of critical thinking abilities, 
poor parental engagement and many other issues.

The launch of the Innovations Gallery represents 
a significant step in strengthening teacher-led 
innovation within Schools2030. By creating a 
dedicated space for sharing practice across countries, 
the programme reinforces a culture of collaboration 
and continuous improvement. Teachers are positioned 
not only as users of innovation, but as contributors 
to a growing global evidence base on what works to 
improve holistic learning outcomes.

Throughout 2026, the 
Schools2030 Communications 
team will work onwards having 
the innovations available in 
multiple languages to enable 
even wider potential for 
adoption.
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Global Research
and Learning 
HIGHLIGHTS FROM 2025

In 2025, Schools2030 continued to strengthen its Research and Learning agenda by deepening global 
research partnerships and advancing new work on inclusive education for learners with learning differences 
and disabilities. Key progress this year includes the launch of a new global research cohort, growing 
engagement between researchers, educators and policymakers, the establishment of a new strategic 
partnerships with Sightsavers and with Aga Khan University and the University of Cambridge, through the 
Global Partnership for Education Knowledge and Innovation Exchange (GPE-KIX). Together, these partnerships 
illustrate how Schools2030 is building a connected global evidence ecosystem – linking classroom innovation, 
rigorous research and policy dialogue.
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A major milestone in 2025 was the continued 
progress of Schools2030’s global research 
partnership network, including the launch and 
implementation of Research Cohort 3. This cohort 
brings together six international research partners 
who began their studies in 2024 and are generating 
new evidence on core Schools2030 themes, 
particularly teacher agency and the effectiveness of 
teacher professional development models. Research 
partners span Kenya, Kyrgyzstan, Tanzania, Uganda 
and India, with studies ranging from randomised 
controlled trials of low-cost teacher feedback 
interventions to participatory investigations of how 
teachers conceptualise and exercise agency within 
their local education systems.

The research portfolio continues to emphasise 
mixed-methods approaches, combining quantitative 
and qualitative data to capture the complex realities 
of teaching and learning. Emerging findings from 
both Cohort 2 and Cohort 3 reinforce a central 
Schools2030 hypothesis: that strengthening 
teacher agency is a powerful driver of educational 
improvement. Evidence from programme countries 
suggests that when teachers are supported to identify 
challenges, design solutions, and test innovations, 
they become key contributors to improved learning 
outcomes and more responsive classroom practices.

In Kenya, for example, ECD Measure’s randomised 
controlled trial with 130 pre-primary teachers in 
Mombasa found that pairing structured classroom 
observation feedback with low-cost WhatsApp 
nudges and peer cluster meetings produced large 
improvements in evidence-based teaching practices, 
with teachers adding on average more than one new 
practice over a twelve-week period.

In Uganda, the University of Notre 
Dame used participatory Group Mod-
el Building workshops with primary 
school teachers to co-develop a con-
textualised definition of teacher agen-
cy, while in Tanzania the University 
of Glasgow conducted participatory 
workshops with teachers and school 
leaders in Dar es Salaam and Lindi to 
map the enablers and constraints of 
teacher agency in Sub-Saharan African 
contexts. In Kyrgyzstan, Empirica LLC 
completed large-scale data collection 
across 30 schools and kindergartens, 
surveying over 1,000 teachers and 
school managers alongside in-depth 
interviews to examine the drivers of 
teacher agency using a behaviour-cen-
tric conceptual framework.

Explore Schools2030 Research Projects.

Expanding the Global Research Partnership Network
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Strengthening Research-to-Practice and Research-to-Policy 
Connections
In 2025, Schools2030 made significant progress 
in ensuring that research evidence is co-designed, 
analysed and mobilised in partnership with 
practitioners and policymakers and contribute to 
wider education system dialogue. Research partners 
actively engaged with programme communities and 
government stakeholders to ensure that emerging 
insights are grounded in practice and accessible to 
decision-makers.

For example, research teams collaborated with local 
education authorities to share findings and facilitate 
dialogue on improving teaching and learning. One 
notable example includes a dissemination event 
with the Mombasa County government in Kenya, 
where researchers presented emerging findings 
and discussed their implications for early childhood 
education policy and practice. Similarly, Sightsavers 
convened a research Steering Committee in 
November 2025 that brought together officials from 
Kenya’s Ministry of Education, the Teachers Service 
Commission, the National Council for Persons with 
Disabilities, and organisations of persons with 
disabilities in both Homa Bay and Mombasa counties, 
creating a structured channel for disability-inclusion 
research findings to inform county-level education 
planning. Such engagements ensure that research 
does not remain purely academic but instead informs 
concrete improvements in local education systems.

The programme also expanded its presence in global 

education forums. At the Schools2030 Global Forum 
held in Nairobi in June 2025, research partners 
facilitated workshops with teachers, programme staff 
and education leaders, helping integrate research 
insights directly into the Schools2030 community 
of practice. Empirica facilitated a “Teachers as 
Innovators” workshop that brought together teachers, 
programme staff and education stakeholders to 
explore the concept of teacher agency, while the 
University of Glasgow co-delivered a dedicated 
Teacher Agency session drawing on findings from 
across multiple research partners. The University of 
Notre Dame contributed to the Forum’s opening panel 
on teacher wellbeing and agency in contexts of crisis 
and disruption, and Sightsavers facilitated a session 
on supporting teachers in disability-inclusive teaching 
approaches.

In addition, Schools2030 research was featured at 
major international conferences such as UKFIET, 
where the University of Glasgow presented 
findings on teacher agency in Tanzania, and at the 
Comparative and International Education Society 
(CIES) conference, where Sightsavers shared early 
findings on disability-inclusive learning environments 
in Kenyan pre-primary settings. Together, these 
platforms are helping position Schools2030 as a 
growing contributor to global discussions on teacher-
led change and evidence-informed education reform.

Temirlan Jailobaev, Empirca, leading the Teachers as 
Innovators session at the Global Forum
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Building a Global Community of Practice Around Teacher 
Agency
A key learning from 2025 has been the value of 
integrating researchers directly into the broader 
Schools2030 network of educators and programme 
teams. Through workshops, forums and ongoing 
collaboration, research partners are engaging directly 
with teachers and country teams, strengthening 
both the relevance and application of research 
findings. In Uganda, for instance, the University of 
Notre Dame’s Group Model Building workshops 
brought together eighteen primary school teachers 
from urban, peri-urban and rural settings in Kampala 
and Arua to collectively define what teacher agency 
means in their context and identify the factors that 
most influence it. In Kyrgyzstan, Empirica is planning 
to share preliminary findings with teachers and 
school directors in a participatory validation exercise, 
ensuring that the researchers’ interpretations are 
enriched by practitioners’ perspectives. These 
approaches reflect a growing commitment across the 
research partnership to co-production of knowledge 
rather than extractive research models.

This collaboration is contributing to a dynamic 
community of practice in which teachers, researchers 
and programme staff collectively explore what 
works in improving holistic learning outcomes. The 
HCD process is increasingly understood not only 
as a method for developing innovations but also as 
a mechanism for strengthening teacher agency—
providing educators with the structure, tools and 
autonomy to experiment with new ideas and adapt 
their teaching to student needs.

A further contribution to this growing community 
of practice is a Global Partnership for Education 
Knowledge and Innovation Exchange (GPE‑KIX) 
funded research project undertaken in collaboration 
with the Aga Khan University Institute for Educational 
Development and the University of Cambridge’s 
Research for Equitable Access and Learning (REAL) 
Centre. This multi‑country action research initiative 
explores how Schools2030’s HCD model can be 
adapted for use within Initial Teacher Education 
systems in Kenya, Tanzania and Pakistan, working 
with partner institutions including Thogoto Teachers 
College in Kenya, Marangu Teachers College in 
Tanzania and AKU‑IED in Pakistan. 

By co-developing these 
approaches rather than 

adopting external models, 
teacher-educators are 

creating methods that directly 
respond to the demands of the 
curriculum and to the realities 

of their own classrooms.
Dr Bronwen Magrath, Schools2030 Global 

Programme Manager on the methodology of the GPE-
KIX project.

By extending Schools2030’s work on teacher‑led 
innovation into the pre‑service stage of the 
professional journey, the project contributes 
new evidence and practical guidance for 
strengthening teacher preparation while connecting 
the programme’s learning to a wider global 
knowledge‑sharing platform across GPE partner 
countries.

Read more about the GPE-KIX project.

Schools2030 teams and partners meeting in Dar for 
workshops supporting the GPE-KIX project

Reflections from teachers at Thogoto college in Kenya as 
part of the GPE-KIX project
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Advancing Inclusive Education Through the Learning 
Differences Partnership
In parallel with the research portfolio, Schools2030 
launched an important new partnership with 
Sightsavers in 2025 to strengthen the programme’s 
work on inclusive education and support students 
with learning differences and disabilities. Working 
in partnership with the Kenya Institute of Special 
Education, the collaboration focuses on strengthening 
tools and practices to support disability-inclusive 
learning environments in early childhood 
development and education settings in Homa Bay 
and Mombasa counties in Kenya. This represents a 
significant step forward in ensuring that teacher-led 
innovation explicitly addresses the needs of diverse 
learners.

The partnership focuses on four areas: teacher 
capacity development, community engagement, 
policy engagement, and monitoring, evaluation 
and learning. During its first year, the partnership 
concentrated on relationship building, contextual 
learning, and co-development of tools and resources 
to support inclusive teaching practices. A central 
component of the Sightsavers research has been a 
technical review of Schools2030’s existing learning 
environment assessment tools – the BEQI and 
the VITAL framework—from a disability-inclusion 
perspective. Through interviews, focus group 
discussions and participatory action workshops 
with teachers and stakeholders in Homa Bay and 
Mombasa, the research team identified practical ways 
to strengthen the disability-responsiveness of these 
tools. Phase 1 findings highlighted that while children 

with various disabilities are attending mainstream 
public pre-schools, teachers face significant 
challenges including limited early identification 
pathways, scarce resources and persistent stigma. At 
the same time, teachers demonstrated considerable 
commitment to inclusion, building strong relationships 
with children with disabilities, adjusting teaching 
methods and collaborating with parents.

In both Uganda and Bihar, India, the partnership 
began adapting Schools2030’s existing tools – 
including the HCD Toolkit and teacher professional 
development resources – to better address the needs 
of learners with diverse learning profiles. Sightsavers 
also delivered targeted training to Schools2030 
staff, pedagogical coaches and educators to build 
knowledge and skills in disability-inclusive education. 
In Kenya, the research team developed and piloted 
a suite of new disability-focused tools in July 2025, 
including an Observable Characteristics Tool that 
helps teachers recognise behaviours suggesting 
children may be experiencing learning, sensory, 
physical or social-emotional difficulties without 
requiring a formal diagnosis. The pilot was conducted 
across 11 schools in Mombasa and 6 schools in Homa 
Bay, with BEQI enumerators receiving enhanced 
training in disability awareness and inclusive 
observation. Early feedback from teachers confirmed 
that the tool helped them identify children with 
less visible difficulties and recognise that individual 
children may face multiple overlapping challenges.
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Supporting Teacher-Led Inclusive Innovation
A core feature of the partnership is supporting teachers to design and adapt education innovations with an 
explicit focus on inclusion. In Uganda, Schools2030 identified ten promising teacher-led innovations developed 
between 2023 and 2025. With support from Sightsavers and pedagogical coaches, these innovations are 
now being refined to better support learners with learning differences and disabilities. In 2026, a network of 
“champion teachers” will work with additional educators to test and adapt these innovations across schools.

In Bihar, teachers will similarly use adapted HCD tools and new professional development modules to design 
inclusive classroom solutions. Through iterative testing and feedback from students, school leaders, and 
communities, these innovations will be refined and evaluated using dedicated monitoring and learning tools. 
The most promising innovations will be showcased at national education events, helping engage policymakers, 
parents and communities in advancing inclusive education.

Looking Ahead
The progress achieved in 2025 demonstrates the growing strength of Schools2030’s integrated 
approach to research, learning and innovation. By combining rigorous research partnerships with 
practical teacher-led experimentation and a renewed focus on inclusion, the programme is generating 
valuable insights into how education systems can better support all learners. In 2026, research 
partners will move into analysis and dissemination phases, with several studies expected to produce 
final reports and peer-reviewed publications. These efforts will help ensure that the evidence 
generated through Schools2030 contributes not only to improved classroom practice but also to 
broader policy dialogue on equitable and inclusive education systems.
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Partnering with 
Teachers to Drive 

System-Level Change
NAIROBI 2025
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A Strategic Moment for the Schools2030 Programme
In June 2025, Schools2030 convened its fourth 
Global Forum in Nairobi, Kenya, bringing together 
more than 250 education stakeholders from 45 
countries. Co-hosted by the Aga Khan Foundation 
and the Government of Kenya’s Ministry of Education, 
the Forum marked a significant milestone for the 
programme: five years into implementation, and at a 
critical juncture for global education systems facing 
intersecting challenges of learning poverty, climate 
disruption, conflict, displacement, and widening 
inequality.

Framed around the question, How might teachers and 
schools be the partners of choice in solving complex 
learning and education challenges?, the Forum served 
both as a stocktake of progress to date and as a 
forward-looking platform to align partners around 
the next phase of system-level impact. It reaffirmed 
Schools2030’s core proposition: that sustainable 
education reform is most effective when teachers are 
positioned as co-creators of solutions, supported by 
evidence, and connected to policy and system reform 
processes.

Opening contributions from national and global 
leaders underscored the urgency of this approach. 
Government representatives highlighted Kenya’s 
ongoing education reforms, including competency-
based education and investments in data systems, 

while international partners emphasised the 
demographic pressures and skills gaps facing 
education systems globally. The Forum design 
deliberately balanced policy dialogue with practitioner 
insight, anchoring strategic discussions in classroom 
realities.

 We at the Ministry of 
Education in Kenya want to 
commit to working hand in 
hand with our national and 

global partners to make 
Schools2030 not just a 

programme, but a mindset 
that empowers the education 
sector to take up innovations 

that promote inclusivity for 
transformative education.

Dr. Elyas J. Abdi, OGW, Director General, State 
Department for Basic Education Kenya, at the 

Schools2030 Global Forum 2025
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Distinctive Features of the 4th Schools2030 Global Forum
The 2025 Forum built on lessons from previous 
Schools2030 convenings in Tanzania (2022), Portugal 
(2023), and Kyrgyzstan (2024), while marking a clear 
evolution in both content and intent.

Elevating teachers as evidence-generators and 
system actors. The Forum in Nairobi placed even 
greater emphasis than ever before on teachers not 
only as innovators, but as contributors to evidence, 
professional learning, and policy dialogue. Teachers 
led and co-led sessions across research, innovation, 
and systems leadership streams, sharing classroom-
based data, reflective practice, and scalable models. 
This reinforced teaching as a high-skill profession 
and aligned with national priorities around continuous 
development.

From innovation pilots to system integration. 
A defining difference in 2025 was the focus on 
pathways to scale. Rather than centring on isolated 
innovations, discussions examined how teacher-led 

approaches – particularly human-centred design, 
formative assessment, and inclusive pedagogy – 
are being integrated into pre-service training, in-
service professional development, accreditation, and 
curriculum reform. Country examples demonstrated 
tangible progress in embedding Schools2030 tools 
within formal education structures, strengthening 
the programme’s contribution to long-term system 
change.

Teacher-led innovation made visible: the Walimu 
Soko. The Global Teacher Showcase evolved this 
year into the Walimu Soko (“Teacher Market”), a 
participatory exhibition that enabled delegates to 
engage directly with teacher-designed solutions. 
Innovations showcased ranged from early childhood 
and literacy initiatives to low-cost STEM resources 
and community-based learning models. This format 
provided delegates with concrete, context-responsive 
examples of how relatively modest investments can 
yield effective results.

Deepening practice through immersive and 
experiential learning. A distinctive feature of the 
2025 Forum was the deliberate use of immersive 
experiences to move participants beyond conceptual 
agreement into shared practice. Across the 
programme, human-centred design was not only 
discussed but actively experienced through hands-
on workshops, experience rooms, and collaborative 
problem-solving sessions. These spaces enabled 
teachers, policymakers, and partners to work side 

Behind the scenes – setting up the Walimu Soko
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by side, applying design principles to real classroom 
and system challenges, reinforcing HCD as a practical 
methodology for professional development and 
reform, rather than a theoretical tool.

Values-Based Education (VBE) sessions further 
deepened this experiential approach, inviting 
participants to reflect on the role of values, 
wellbeing, and relationships in shaping inclusive 
learning environments. Through creative, arts-based 
facilitation, these sessions highlighted how VBE can 
strengthen teacher self-awareness, classroom culture, 
and community trust – particularly in complex or 
resource-constrained contexts.

The Jabali and Sauti storytelling experience provided 
a powerful illustration of how culture and the arts can 
be integrated into education reform conversations. 
By placing participants inside a narrative designed 
to stimulate curiosity, critical thinking, and empathy, 
the session demonstrated how creative pedagogies 
can support learners to navigate uncertainty, 
complementing academic learning with social and 
emotional development.

Broadening definitions of quality and impact. 
Compared to previous years, there was a stronger 
focus on learner agency, inclusion, and wellbeing as 
core dimensions of education quality. Contributions 
from civil society and youth-focused organisations 
demonstrated how student voice, play-based learning, 
and values-driven education can be embedded within 
national systems, complementing academic outcomes 
and strengthening equity.

Together, these immersive elements differentiated 
the 2025 Forum from previous years, reinforcing 
Schools2030’s commitment to holistic learning 
approaches that connect cognition, emotion, values, 
and practice.
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Consolidating Momentum and Extending Reach
The Forum concluded with a shared set of priorities for the next phase of Schools2030: strengthening teacher 
leadership pathways, embedding co-design in curriculum and policy processes, scaling inclusive and crisis-
responsive practices, and deepening multi-stakeholder partnerships that connect classrooms to national and 
global systems.

Importantly, the Schools2030 Global Forum for 2025 also marked a shift in how Schools2030 sustains global 
engagement. Building on lessons from previous years, the programme has recently launched a Virtual Forum 
series in 2026 to widen access to the conversations. Following the first Virtual Forum in March, this series 
is enabling broader participation from teachers, policymakers, and partners, facilitating deeper thematic 
engagement, and supporting continuous learning across regions throughout the year.

Together, the Nairobi Global Forum and the Virtual Forum series reflect an evolving, evidence-informed 
movement. Schools2030 is increasingly focused on not only demonstrating that teacher-led innovation works, 
but on supporting governments, donors, and partners to embed these approaches within systems at scale.

As Schools2030 enters its next phase, the priority is clear: to translate proven practice into policy-aligned, 
sustainable change. The 2025 Global Forum affirmed that teachers are already delivering solutions to 
complex education challenges. The task ahead for Schools2030 and its partners is to continue investing in the 
conditions that allow those solutions to take root, scale, and endure.
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SCHOOLS2030

Afghanistan

Strengthening Teacher Agency in a Complex Context
In 2025, Schools2030 Afghanistan continued to demonstrate that even in fragile and rapidly shifting contexts, 
teacher-led innovation can meaningfully improve learning outcomes. Implemented across 34 formal schools 
and 26 early childhood development centres in Bamyan, Baghlan, and Badakhshan provinces, the programme 
reached 2,680 students and nearly 500 educators through assessment, HCD, and structured showcasing 
processes.

This year marked both continuity and transition. Following changes to programme delivery arrangements, 
implementation shifted from direct management by the Aga Khan Foundation to the Afghanistan Institute for 
Civil Society. The transition ensured continuity of local expertise while maintaining quality assurance through 
technical guidance and monitoring systems.

Despite operational and contextual constraints, the programme continued to strengthen collaboration across 
school communities and expand opportunities for teachers to apply evidence-informed approaches to 
improving teaching and learning.
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Data-Informed Assessment Practice
A major milestone in 2025 was the digitisation of all learning outcome and classroom observation tools using 
KoboToolbox. Assessment instruments were standardised, translated, and aligned across provinces and 
cohorts, improving consistency and accessibility.

Across early childhood, Grade 4, and Grade 7 cohorts, baseline and endline assessments were conducted for 
2,680 students. Classroom observations were also carried out using BEQI in 26 early childhood centres and 
VITAL in 71 Grade 4 and Grade 7 classrooms.

Teachers received structured feedback reports, and a country-level dashboard was developed to visualise 
progress across learning domains. These tools strengthened teachers’ ability to diagnose learning gaps, adjust 
instructional strategies, and integrate assessment findings into the innovation cycle.

Learning Outcomes: Significant Gains
Assessment results across all cohorts and provinces showed substantial improvement in both academic and 
non-academic learning domains.

Grade 7 literacy increased from 30 percent to 79 percent, while Grade 7 numeracy improved from 21 percent 
to 73 percent. Grade 4 numeracy rose from 27 percent to 81 percent. Among early childhood learners, literacy 
increased from 41 percent to 90 percent and numeracy from 54 percent to 93 percent.

Non-academic domains – including creativity, communication, collaboration, and health and nutrition – also 
demonstrated marked improvement.

Learning environment indicators reflected parallel progress. VITAL results showed a 20 percent overall 
increase across Grades 4 and 7 classrooms, while BEQI observations in early childhood centres improved by 
14 percent overall. Together, these results suggest not only academic gains but measurable improvements in 
classroom climate, instructional practice, and student engagement.

Figure 3: Comparison of Grade 7 learning outcomes from baseline to endline across three 
provinces, 2025

Figure 4: Comparison of Grade 4 learning outcomes from baseline to endline across three 
provinces, 2025

Figure 5: Comparison of ECD learning outcomes from baseline to endline across three 
provinces, 2025
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Embedding Human-Centred Design in Schools
Human-Centred Design remained the core methodology supporting teacher-led problem solving. In 2025, 497 
educators (48 percent female) participated in HCD workshops, leading to the development and implementation 
of 97 teacher-led innovations. Eighty-eight teachers from newly participating schools joined the HCD process 
for the first time.

    My journey as a professional teacher truly began  
when I started attending HCD workshops, which gave  
me the sense of being a change agent in my school to 

brainstorm ideas and design solutions for any challenge.
Mangal Reyazat, Teacher at Karte Khurasan High School, Baghlan 

The structured three-workshop cycle – Explore, Prototype, and Plan & Storytelling – supported teachers to 
identify root causes of learning challenges, test low-cost innovations, and refine solutions through iterative 
reflection.

Innovations ranged from play-based early childhood learning strategies to practical science models and literacy 
tools created using locally available materials. Teachers reported clear shifts in classroom practice, including 
greater student participation, stronger collaboration among educators, and movement away from lecture-based 
instruction toward more experiential learning.

Importantly, teachers began re-examining  
assumptions about low student performance,  
recognising the central role of instructional design  
and classroom practice in improving outcomes.

EXPLORE EXAMPLES OF TEACHER-LED  
INNOVATIONS FROM AFGHANISTAN

The Road of Learning innovation is helping to make learning 
more meaningful and engaging across a range of subjects in 
Baghlan, Afghanistan.

HCD Workshop, Bamyan
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Elevating Teacher Leadership through Showcasing
In 2025, Schools2030 organised multi-level showcase events across the programme. Thirty-four school-level 
showcases were followed by district and provincial gatherings, culminating in a national event in Kabul.

Across all levels, 1,042 participants engaged in innovation presentations, peer exchange, and professional 
dialogue. Teachers presented evidence of impact grounded in assessment data, strengthening the credibility 
and visibility of their work.

Given Afghanistan’s restrictive context for women’s participation in public forums, careful measures ensured 
the safe inclusion of female educators, who comprised nearly half of all participants. These approaches helped 
sustain female teacher leadership within programme activities.

Showcases functioned not only as celebratory events but also as professional learning platforms—
strengthening teacher confidence, encouraging peer collaboration, and reinforcing the value of teacher-driven 
innovation.

Schools2030 Afghanistan also remained connected to the wider global movement through participation 
in the Global Forum in Nairobi. Programme representatives shared insights from Afghanistan’s experience 
implementing assessment-informed innovation within a complex operating environment, contributing to cross-
country learning across the Schools2030 network.

National Showcase, December 2025, Kabul

Schools2030 Afghanistan representatives at 
the Walimu Soko – part of the Schools2030 
Global Forum in Nairobi

 S
ch

oo
ls

20
30

  A
nn

ua
l R

ep
or

t 2
0

25

30



Extending Teacher-Led Innovation Beyond Programme 
Schools
In 2025, Schools2030 Afghanistan began to see its core approaches spread beyond participating schools 
through teacher networks and peer learning. Educators who had engaged in the Assess–Innovate–Showcase 
cycle increasingly shared assessment tools, HCD processes, and classroom strategies with colleagues in 
neighbouring schools and informal professional communities.

Programme resources, including holistic assessment tools and classroom observation frameworks, were 
introduced to wider groups of educators, helping extend practical teaching approaches developed through 
Schools2030. In a context where formal professional development opportunities remain limited, this peer-to-
peer exchange has become an important pathway for sharing evidence-informed practice.

Academic members connected to teacher development programmes also participated in mentoring and 
exchange activities, creating additional opportunities to share lessons from classroom innovation and 
assessment practice.

Together, these developments reflect a gradual shift from isolated school-level innovation toward wider 
professional uptake. By supporting teachers to generate, test, and share evidence from their classrooms, 
Schools2030 Afghanistan is helping strengthen collaborative learning among educators and extend effective 
practices beyond the original network of participating schools.

Looking Ahead
Building on the progress achieved 
in 2025, the programme will 
focus on consolidating its core 
systems while gradually extending 
Schools2030 to additional schools 
and early childhood centres. 
Priorities include simplifying 
assessment dashboards to 
improve usability for teachers, 
strengthening mentoring 
structures that support the 
application of HCD, and expanding 
opportunities for educators to 
share innovations through school 
and regional showcase platforms.

Communication will also be 
strengthened through local-
language materials and rural teacher networks, helping ensure that practical tools and innovations developed 
through Schools2030 can be more widely understood and applied.

As Schools2030 Afghanistan moves into its next phase, the emphasis remains on strengthening the 
foundations already established: using assessment to guide instructional improvement, supporting teachers to 
design and test locally grounded solutions, and creating platforms where classroom evidence can be shared 
and refined. In a context marked by uncertainty and constraint, the experience of 2025 demonstrated that 
when educators are equipped with credible evidence, practical design tools, and opportunities to collaborate, 
they are able to generate solutions that improve learning outcomes while strengthening the resilience of school 
communities.

READ THE FULL REPORT
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SCHOOLS2030

Brazil

From School Innovation to System Influence
In 2025, Schools2030 Brazil, part of the global Schools2030 movement, consolidated its second phase with a 
clear strategic focus: connecting grassroots innovation to national policy transformation. Implemented through 
a partnership between Ashoka and the University of São Paulo School of Education (FEUSP), the programme 
strengthened action-research, advanced anti-racist education, and deepened government engagement to 
influence holistic education indicators nationwide.

Rather than expanding in scale alone, 2025 marked a qualitative shift. Schools2030 Brazil positioned itself as 
a bridge between innovative educational organizations and system-level reform – amplifying teacher voices 
while formalizing partnerships capable of reaching schools at scale.
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Advancing Anti-Racist, Holistic Learning Through Action-
Research
The core driver of impact in 2025 was action-research 
conducted in ten hub schools across diverse regions, 
including urban, rural, Indigenous, Quilombola, and 
community-based contexts.

Each school investigated and strengthened a core 
anti-racist practice — from dialogue circles and 
curriculum review to student committees and artistic-
cultural initiatives — developing context-specific 
indicators aligned with the programme’s five priority 
learning domains. 

Over a structured three-month process, educators 
generated evidence on what was changing in 
curriculum representation, school climate, and 
student agency. The resulting body of anti-racist 
learning indicators and documented practices 
provides not only proof of concept, but practical 
guidance for embedding holistic and transformative 
education more systematically within Brazilian 
education networks.

Each school investigated a “central anti-racist 
practice,” such as dialogue circles, curriculum review, 
student committees, artistic workshops, and active 
listening initiatives.

Over a three-month cycle, schools designed and 
piloted indicators aligned with Brazil’s five priority 
learning domains: empathy, collaboration, creativity, 
agency, and self-knowledge.

The results were significant:

•	 Development of context-sensitive anti-racist 
learning indicators

•	 Stronger student capacity to recognize and 
respond to racism

•	 Curriculum revisions increasing Black and 
Indigenous representation

•	 Creation or reinforcement of student committees 
and listening structures

•	 More critical responses to discriminatory 
language and behavior

Although progress varied across contexts, the 
initiative demonstrated that structured action-
research can generate measurable institutional 
change—even within limited timeframes and financial constraints.

EXPLORE EXAMPLES OF ACTION-RESEARCH PROJECTS  
AND TEACHING INNOVATIONS FROM BRAZIL

Students at Quilombola School Lydia Shermann taking part in the 
Akoma School Bakery, where students learn about different cultures 
and traditional practices through baking

The Student-led Equity Committee is empowering students to 
embed anti-racism into the school’s culture. S
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Building a National Learning Community
Beyond the 10 hub schools, the Schools2030 
Collective convened approximately 100 innovative 
educational organizations in an ongoing learning 
network

Through webinars, exchanges, and thematic 
meetings, educators shared practices, reflected on 
challenges, and strengthened peer collaboration 
around holistic and anti-racist education.

A major milestone was the Schools2030 Extension 
Course hosted by FEUSP, which enrolled 1,071 
participants from across Brazil.

With an 85% satisfaction rate, the course integrated 
theory and practice, covering curriculum, school 
management, assessment, agency, collaboration, and 
transformative methodologies. Participant feedback 
emphasized the course’s practical relevance and 
its power to connect lived classroom realities with 
broader educational innovation

Digital engagement also expanded, with growth in 
social media reach and active online community 
participation, strengthening national visibility and 
collective identity.

Government Engagement and Policy Alignment
A defining achievement of 2025 was the formalization of a Technical Cooperation Agreement with Brazil’s 
Ministry of Education (MEC).

Through dialogue with the federal Full-Time School Program, Schools2030 Brazil identified a strategic 
contribution to the “Monitor” pillar—supporting assessment approaches aligned with holistic and transformative 
education.

Plans include a national seminar on assessment and the production of guidance materials grounded in 
Schools2030 learnings. In parallel, collaboration with the São Paulo Municipal Department of Education 
engaged 200 educators in hybrid training focused on integral (holistic) and changemaker education.

This institutional alignment signals recognition of Schools2030’s expertise in holistic assessment and teacher 
agency, opening pathways for broader systemic impact.

One striking positive  
aspect of the Schools2030 

extension course is the strong 
integration between theory 
and practice, which makes 

the course more meaningful 
because it directly connects 

the content to participants’ lived 
experience, strengthening the 
development of transformative 

practices in everyday  
school life.

Testimonial from course participant

“

Closing meeting of the course Integral Education as 
the Foundation of Changemaker Education at CEU 
Tremembé, in São Paulo
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Global Visibility and National Advocacy
In 2025, Schools2030 Brazil 
strengthened its communications 
strategy as a deliberate lever 
for scale and influence. Digital 
engagement grew steadily 
throughout the year, with 
increased followers and higher 
interaction rates across social 
media platforms, particularly 
during campaigns linked to the 
action-research cycle and the 
Schools2030 Extension Course. 
Content spotlighting teacher-led 
anti-racist innovations generated 
strong engagement, reinforcing 
educator voice as a central pillar of 
programme visibility.

A major milestone was the 
Schools2030 Extension Course 
hosted by the University of São 
Paulo’s School of Education, 
which enrolled 1,071 participants 
nationwide and achieved an 85% satisfaction rate. This significantly expanded the programme’s reach beyond 
hub schools, building a national learning community around holistic and anti-racist education.

National visibility was further amplified through participation in major education convenings, including the LED 
Festival and VI CONANE, where findings from the action-research cycle were shared with policymakers, civil 
society leaders, and education networks. Internationally, five Brazilian innovations were presented at the 4th 
Global Forum in Nairobi, strengthening Brazil’s profile within the wider Schools2030 movement.

Together, these efforts expanded reach, elevated teacher-generated evidence, and positioned Schools2030 
Brazil as a credible platform for advancing holistic, equity-driven education reform at both national and global 
levels.

Looking Ahead: Assessment as a Lever for Transformation
As Schools2030 Brazil enters the final year of this phase, its strategic priorities are clear:

•	 Deepen development of holistic and anti-racist assessment indicators
•	 Expand policy dialogue grounded in practitioner-generated evidence
•	 Strengthen national dissemination of action-research findings
•	 Consolidate partnerships capable of scaling innovation
•	 Advance assessment reform within holistic and changemaker education

The 2025 cycle marked an important step in positioning Schools2030 Brazil as both a practitioner network 
and a systems-facing partner. By grounding anti-racist and holistic education in measurable indicators and 
documented practice, the programme strengthened its credibility within national reform conversations. 
Continued alignment with the Ministry of Education, academic institutions, and civil society partners will be 
essential to sustaining momentum and translating localised innovation into structured, scalable contributions to 
Brazil’s education system.

READ THE FULL REPORT

Schools2030 Brazil’s showcasing space at the Schools2030 Global Forum in Nairobi, 
featuring general programme information and details about five hub schools and their 
anti-racist projects

 S
ch

oo
ls

20
30

  A
nn

ua
l R

ep
or

t 2
0

25

35

https://schools2030.org?wpdmdl=14257&ind=1772712824035


SCHOOLS2030

India

From Innovation to Institutionalisation
In 2025, Schools2030 India deepened its commitment to teacher-led, evidence-based reform across diverse 
educational contexts. Operating across multiple districts in Bihar the programme continued to strengthen 
assessment literacy, embed HCD practices, and support educators to generate locally relevant solutions 
grounded in student needs.

This year marked a shift from experimentation to institutionalisation. What began as pilot innovations 
increasingly evolved into embedded practices within school routines, supported by structured professional 
development and strengthened partnerships with state-level stakeholders.
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Strengthening Foundational Learning Through 
Contextualised Assessment
At the classroom level, teachers used Schools2030’s 
contextualised assessment tools to measure student 
learning across foundational literacy, numeracy, 
and socio-emotional domains. These tools enabled 
educators to identify specific learning gaps, track 
changes over time, and design targeted interventions 
through Human-Centred Design cycles. In many 
participating schools, teachers began integrating 
these assessments into regular classroom routines, 
moving beyond one-off data collection toward 
continuous diagnostic use. For example, teachers 
reported using assessment findings to group students 
according to learning levels, adapt lesson planning, 
and introduce differentiated activities aimed at 
supporting struggling learners while creating more 
challenging lessons for more advanced students.

At the institutional level, Schools2030 worked with 
school leaders and education partners to strengthen 
assessment literacy and embed data use within 
professional learning structures. Teachers and 
school leaders participated in workshops focused 
on interpreting assessment results and linking them 
to instructional planning, enabling schools to move 
from simple measurement toward evidence-informed 
decision-making. In several participating clusters, 
educators began using Schools2030 assessment 
findings during regular teacher meetings to review student progress, discuss instructional strategies, and 
collaboratively refine classroom innovations.

Learning Outcome Assessment in one of the Secondary Schools in 
Patna

The programme also strengthened partnerships with education stakeholders to ensure that Schools2030 
assessment tools and insights could contribute to broader system discussions. By aligning holistic learning 
domains with national priorities around foundational learning and student wellbeing, Schools2030 India 
demonstrated how formative assessment can complement existing monitoring frameworks. This alignment has 
supported dialogue with government and institutional partners on how teacher-generated evidence can inform 
curriculum implementation, professional development design, and district-level improvement strategies.

Taken together, these developments mark an important shift in the role of assessment within the programme. 
Rather than functioning solely as a measurement exercise, assessment is increasingly serving as a bridge 
between classroom practice and system learning—enabling educators, school leaders, and institutional 
partners to identify what works, refine approaches, and strengthen the overall quality of teaching and learning.

Formative Assessment with Elementary school teachers, DIET Faculty members  and Schools2030 India team   S
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Teacher-Led Design as a System Lever
Through structured HCD 
workshops and iterative design 
cycles, educators developed and 
refined classroom innovations 
responding to locally identified 
challenges. Innovations focused 
primarily on strengthening 
foundational literacy and 
numeracy, improving student 
engagement, and fostering 
inclusive classroom environments.

The programme supported peer 
learning communities, enabling 
educators to share prototypes, test 
adaptations, and scale effective practices within 
clusters and districts. This collaborative model 
enhanced teacher agency and fostered professional 
ownership of reform efforts.

Partnerships with local education authorities 
strengthened alignment with state priorities, helping 
position teacher-led innovation not as an external 
initiative but as a complementary mechanism for 
achieving system goals.

EXPLORE EXAMPLES OF TEACHER-LED 
INNOVATIONS FROM INDIA

Showcasing Teacher-Led Innovation
In 2024–25, Schools2030 India strengthened platforms for sharing and scaling teacher-led innovation 
through structured showcasing and peer-learning events at school, cluster, and programme levels. These 
events enabled educators to present the outcomes of their Human-Centred Design cycles, demonstrating 
how innovations were grounded in assessment findings and refined through iterative testing. Teachers shared 
practical solutions developed in response to locally identified learning challenges, including strategies to 
strengthen foundational literacy and numeracy, improve classroom participation, and support more inclusive 
learning environments. Presentations typically documented the full innovation journey – from identifying 
challenges through student learning data, to designing and testing interventions, and reflecting on observed 
changes in learner engagement 
and classroom practice. These 
exchanges created opportunities 
for teachers to articulate evidence 
of change, receive peer feedback, 
and refine their approaches 
through collaborative professional 
learning.

Showcasing also extended 
beyond national activities to 
global knowledge exchange. India 
contributed to the Schools2030 
Global Forum held in Nairobi 
in 2025, where programme 
representatives shared insights 

Teachers participating in Group Activity in HCD workshop in Samastipur

Anganwadis (ECD Centres) in Bihar are connecting with 
parents to reinforce learnming at home through this initiative.

Showcasing of the evidence of the prototype in HCD Phase 3 workshop in Patna, Bihar
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Emerging Impact and System Alignment
Evidence from monitoring and evaluation indicates encouraging progress in student engagement, foundational 
skills development, and teacher confidence in instructional decision-making. Educators reported stronger 
classroom participation, improved learner motivation, and more structured remediation strategies for students 
at risk of falling behind.

While impact on long-term academic attainment requires continued tracking, early indicators show positive 
trajectories in literacy fluency, numeracy confidence, and socio-emotional development—critical foundations for 
sustained learning.

At system level, Schools2030 India increasingly operates as a platform for professional learning rather than 
a standalone project. Its tools and approaches are influencing district-level discussions around assessment 
reform and teacher professional development.

Looking Ahead: Scaling with Integrity
Priorities for the coming year include:

•	 Deepening alignment between assessment data and instructional design
•	 Strengthening documentation of innovation impact
•	 Expanding professional development pathways to reach additional districts
•	 Consolidating partnerships with state education departments
•	 Ensuring quality and contextual integrity as the programme scales

The 2024–25 cycle marked an important step in positioning Schools2030 India as both a practitioner-
led platform and a systems-facing partner. By strengthening assessment literacy, embedding HCD within 
professional practice, and aligning innovations with state and district priorities, the programme reinforced its 
credibility within ongoing education reform efforts. Evidence emerging from classrooms increasingly informs 
conversations around foundational learning, teacher professional development, and inclusive pedagogy. 
Continued collaboration with government stakeholders and institutional partners will be critical to sustaining 
momentum and ensuring that teacher-generated insights are translated into structured, scalable contributions 
to India’s education system.

READ THE FULL REPORT

from classroom innovations and the programme’s experience integrating assessment and design thinking 
within diverse education contexts. Participation in the Forum enabled cross-country learning with other 
Schools2030 partners and highlighted how teacher-led approaches developed in Indian classrooms can 
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SCHOOLS2030

Kenya

Deepening Evidence, 
Strengthening Institutions
In 2025, Schools2030 Kenya consolidated its role 
as a platform connecting classroom innovation 
with national education reform. The year focused 
on strengthening holistic assessment systems, 
embedding HCD within school practice, and 
expanding institutional partnerships – particularly 
through engagement with teacher training colleges 
and the Knowledge and Innovation Exchange (KIX) 
initiative.

Rather than centring on expansion alone, 2025 
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prioritised quality, coherence, and system integration. The programme increasingly operated at the intersection 
of classroom practice, professional development, and policy dialogue under Kenya’s Competency Based 
Curriculum (CBC) framework.

Strengthening Holistic Assessment and Data Use
Assessment remained the foundation of programme delivery in 2025. Teachers implemented contextualised 
tools measuring literacy, numeracy, and socio-emotional competencies across ECD, primary, and lower 
secondary cohorts. The BEQI and VITAL Classroom observation and teacher reflection tools were used to 
assess learning environments, play-based methodologies, and teacher-student interactions.

This year placed particular emphasis on improving reliability, feedback loops, and data interpretation. Teachers 
were supported to:

•	 Conduct structured baseline and endline assessments
•	 Analyse domain-level performance trends
•	 Identify root causes of learning gaps
•	 Integrate findings directly into HCD design cycles

Assessment was increasingly viewed not as compliance, but as a diagnostic and instructional tool. Schools 
reported more deliberate grouping strategies, differentiated instruction, and targeted remediation grounded in 
evidence.

Advancing Design Thinking in Teacher Training
In 2025, Schools2030 Kenya deepened its systems engagement by strengthening its contribution to teacher 
training and professional development pathways. A key milestone was participation in a Global Partnership 
for Education Knowledge and Innovation Exchange (GPE-KIX) action research project examining how design 
thinking can be effectively integrated into teacher training models across Kenya, Tanzania, and Pakistan. 
Through this collaboration, the Kenya programme served as a field-based learning site, generating practical 
evidence on how HCD methodologies can be embedded within pre-service teacher development structures. 
The initiative moved beyond classroom-level innovation to examine the enabling conditions, coaching 
mechanisms, and institutional partnerships required to institutionalise design thinking within formal teacher 
education systems.

Students at Hongwe Secondary school during a Math lesson with the Math models
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Complementing this work, Schools2030 Kenya strengthened direct engagement with teacher training 
institutions, including Kwale Teachers Training College and Galana Teachers Training College. Through 
structured workshops and dialogue sessions, the programme introduced holistic assessment approaches 
and HCD methodologies to pre-service teachers and teacher educators. This marked an important strategic 
shift from supporting in-service practitioners alone toward influencing professional preparation at source. 
Engagement focused on integrating formative assessment principles into teacher preparation, demonstrating 
practical applications of HCD in classroom design, strengthening alignment with CBC competencies, and 
promoting reflective, iterative problem-solving within teacher education. By working within training colleges, 
Schools2030 Kenya began embedding its methodology earlier in the professional pipeline, strengthening long-
term sustainability and system coherence.

Embedding Human-Centred Design in Schools
In 2025, educators continued to participate in structured HCD workshop cycles. Teachers analysed assessment 
data, identified priority challenges, prototyped solutions, tested them in classrooms, and refined interventions 
iteratively.

Innovations addressed literacy fluency, numeracy confidence, learner participation, gender inclusion, and socio-
emotional development. Many were low-cost and built using locally available materials, reinforcing feasibility 
and scalability.

A notable improvement this year was the tighter 
integration between assessment and design. 
Innovation topics increasingly emerged directly from 
baseline data, strengthening both relevance and 
measurable impact.

Teachers reported:

•	 Increased student engagement and 
confidence

•	 Stronger collaboration among colleagues
•	 Improved alignment between lesson 

objectives and learner needs
•	 Greater professional agency in addressing 

classroom challenges

EXPLORE MORE EXAMPLES OF TEACHER-LED 
INNOVATIONS FROM KENYA

Starter Kits: Enabling Practical 
Implementation
To support innovation implementation, Schools2030 Kenya 
introduced and strengthened the use of Starter Kits in 2025. These 
kits provided teachers with essential materials aligned to literacy, 
numeracy, and holistic learning domains, enabling them to test and 
scale classroom innovations more effectively.

Starter Kits functioned as catalytic tools – lowering barriers to 
experimentation and allowing educators to prototype learning aids, 
visual materials, and activity-based resources aligned with HCD 
processes. Schools reported that access to structured materials 
improved both the speed and quality of implementation, particularly 
in resource-constrained environments.

Importantly, the kits were not prescriptive packages but flexible 
resource sets designed to support locally adapted solutions.

In Lamu, youth organisations are improving community cohesion and 
keeping out-of-school young people occupied in meaningful ways 
through the Talent, Peace and Employment innovation. 
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Showcasing Practice and System Dialogue
In 2025, Schools2030 Kenya co-hosted the fourth Schools2030 Global Forum in Nairobi in partnership with 
the Ministry of Education. As co-host, the Kenya programme played a leading role in shaping the agenda 
and facilitating dialogue on teacher-led, system-level reform. Drawing on its experience integrating holistic 
assessment and Human-Centred Design within the CBC framework, the Kenya team and many teachers in 
the network shared practical evidence from classrooms and institutional partnerships. Hosting the Forum 
positioned Kenya not only as a site of implementation, but as a central contributor to global learning on how 
teacher agency and structured innovation processes can be embedded within national education systems. 
Read more about the 2025 Global Forum in the Events and Policy Engagement section of this report.

The challenges were universal, but the 
solutions were deeply contextual.

Halima Shaaban, Schools2030 National Coordinator for Kenya, 
commenting on the innovations showcased at the Global Forum in Nairobi

 
In addition, school- and county-level showcase events 
in 2025 created important platforms for educators 
to present evidence-informed innovations emerging 
from their HCD cycles. At the school level, teachers 
shared the results of classroom experiments with 
peers, school leaders, and local community members, 
presenting baseline assessment findings, the design 
process used to develop their innovations, and the 
changes observed through endline assessments. 
These events often included live demonstrations of 
learning materials, student activities, and teaching 
strategies developed through the programme, 
allowing participants to see how relatively 
simple, locally sourced resources could support 
improvements in literacy, numeracy, and learner 
participation.

At the county level, larger showcase gatherings 
brought together teachers from multiple participating 
schools alongside county education officials, teacher 
trainers, and representatives from the Ministry of 
Education. For example, county-level events in 
Mombasa and Lamu provided opportunities for 
educators to present innovations addressing issues 
such as low numeracy confidence, student engagement 
in early grades, and strategies for strengthening socio-

Lamu County Governor engaging with the SMART Split board, one 
of the promising innovations from this year’s showcase event

“
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emotional learning in classrooms. Teachers explained how assessment data had helped them identify specific 
learning challenges, and how iterative design and testing had enabled them to refine practical solutions within 
their own school contexts. Notable external events where Schools2030 teachers showcased included the 
Lamu Cultural Festival and the Blue Economy Summit.

These events served not only as opportunities to celebrate teacher creativity, but also as professional learning 
forums where educators could exchange ideas, receive feedback, and reflect collectively on what was 
working in their classrooms. Engagement with county education officials and national stakeholders reinforced 
alignment with CBC reform priorities—particularly around learner-centred pedagogy, formative assessment, 
and competency development. Through these showcasing platforms and continued dialogue with government 
actors and institutional partners, Schools2030 Kenya strengthened its positioning as a complementary 
mechanism supporting national goals around foundational learning, inclusion, and learner agency.

Looking Ahead
Building on 2025 progress, Schools2030 Kenya will prioritise:

•	 Deepening integration of assessment into teacher preparation pathways
•	 Expanding engagement with training colleges
•	 Strengthening research dissemination through KIX networks
•	 Scaling Starter Kit implementation strategically
•	 Enhancing documentation of measurable impact

In 2025, Schools2030 Kenya demonstrated that sustained teacher leadership, supported by structured 
evidence and institutional partnerships, can contribute meaningfully to system-level reform. By connecting 
classroom innovation with research networks and teacher education institutions, the programme strengthened 
both immediate impact and long-term sustainability within Kenya’s evolving education landscape.

READ THE FULL REPORT
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SCHOOLS2030

Kyrgyzstan

Building National Ownership of Teacher-Led Innovation
In 2025, Schools2030 Kyrgyzstan continued to strengthen its role as a national platform for teacher-led innova-
tion, holistic learning assessment, and professional exchange. Working with participating schools and education 
stakeholders, the programme focused on consolidating the Assess–Innovate–Showcase cycle as a practical 
framework for improving teaching and learning.

Teachers applied assessment tools to better understand student learning needs, developed classroom innova-
tions using Human-Centred Design (HCD), and shared their experiences through structured showcase events 
and public engagement activities. Through this cycle, the programme continued to demonstrate how teach-
er-generated solutions can improve classroom practice while contributing to broader education conversations 
in Kyrgyzstan.
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Advancing Holistic Assessment Capacity
Assessment remained the foundation of programme implementation in 2025. Teachers applied contextualised 
tools designed to measure both academic learning and broader competencies such as collaboration, 
communication, and learner agency. These tools helped educators identify specific areas where students 
required additional support and informed the design of classroom innovations.

Teachers increasingly integrated assessment activities into everyday classroom practice, using results to adapt 
instruction, monitor student progress, and reflect on the effectiveness of new teaching approaches. In many 
cases, assessment data helped teachers identify gaps in foundational skills or participation patterns, prompting 
targeted adjustments in lesson design and classroom activities.

Alongside school-level implementation, the Kyrgyzstan team continued to refine guidance materials to support 
the wider use of these tools. Practical guidance and documentation were developed to help teachers and 
school leaders interpret assessment results and apply them within instructional planning. These resources aim 
to make holistic assessment approaches easier to adopt in additional schools beyond the core programme 
network, strengthening the programme’s contribution to national discussions around improving learning 
measurement and classroom practice.

Teacher-Led Innovation Through Human-Centred Design
Human-Centred Design remained a central methodology for supporting teacher-led innovation in 2025. 
Through structured workshop cycles, educators analysed classroom challenges, developed practical solutions, 
tested them with students, and refined their approaches through iterative learning. The resulting innovations 
addressed a wide range of priorities identified through classroom assessment, including improving reading 
comprehension, strengthening student collaboration, increasing engagement in mathematics and science 
lessons, and supporting more inclusive and participatory learning environments.

Education is not merely about delivering 
lessons – it is about shaping the future. This 

sense of responsibility continually pushes me 
to learn, innovate, and apply new teaching 

methods in my work.
Urulka Akylbekova, the primary school teacher, Hodjaev school,  

Batken oblast, Kyrgyzstan

Alongside these broader 
innovations, a growing number 
of teachers began aligning their 
design projects with curricular 
priorities around STEM and 
environmental awareness. 
Teachers experimented with 
more inquiry-based and hands-
on approaches to science and 
mathematics, introducing practical 
experiments, locally constructed 
teaching aids, and problem-solving 
activities that helped students 
connect abstract concepts 
with real-world applications. 
Some projects incorporated 
environmental themes such as 
waste reduction, natural resource 
use, or local climate challenges, encouraging students to explore sustainability issues through observation, 
discussion, and small-scale investigations.

STEM learning aids being distributed in schools in Bishkek after teachers identified a gap
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Many of these innovations relied on simple, locally 
available materials, reinforcing the feasibility of 
adopting similar approaches across schools with 
limited resources. In addition to improving student 
engagement and participation, the design process 
strengthened teacher confidence and professional 
agency. Educators reported greater collaboration 
with colleagues, increased willingness to experiment 
with new teaching strategies, and stronger reflection 
on how classroom practices influence student 
learning outcomes. Through these innovation cycles, 
Schools2030 Kyrgyzstan continued to demonstrate 
how teacher-led design can generate practical 
solutions that respond to both local classroom needs 
and emerging national education priorities.

EXPLORE MORE EXAMPLES OF TEACHER-LED  
INNOVATIONS FROM KYRGYZSTAN

Showcasing Teacher Innovation and Expanding Visibility
In 2025, Schools2030 Kyrgyzstan continued to expand platforms for sharing teacher-led innovation through 
local and national showcase events. These events enabled educators to present the outcomes of their HCD 
cycles, demonstrating how assessment findings informed the identification of classroom challenges and how 
iterative testing shaped the solutions they developed.

Showcase activities brought together teachers, school leaders, and representatives from regional education 
authorities and teacher training institutions. Educators presented classroom evidence, shared teaching 
materials developed during their innovation cycles, and engaged in professional dialogue with peers from 
other schools and regions. These events provided opportunities for educators to observe different approaches, 
discuss implementation challenges, and consider how promising innovations might be adapted within their own 
classrooms.

The programme also increased the public visibility of teacher-led innovation through national media 
engagement. Articles shown below highlighting Schools2030 activities and teacher-designed classroom 
innovations were published in local newspapers and online media outlets, helping bring broader attention 
to the work of participating schools and educators. This coverage recognised the creativity and leadership 
of teachers while contributing to wider public discussion about improving education quality and supporting 
innovative teaching practices.

The Smart Clubs are improving reading comprehension in 
Naryn, Kyrgyzstan. Watch to learn more.

2025-жыл, 28-ноябрь8 Мектептер - 2030Мектептер - 2030

КЕЛЕЧЕКТИН ЭКО-ЛИДЕРЛЕРИ:

НАРЫНДЫК МУГАЛИМДИН 
ЭЛ АРАЛЫК ИЙГИЛИГИ

Акыркы мезгилде эў кєп талкуула-
нып жаткан маселе — бул климат-

тык єзгєрїїлєр жана табияттын 
кїтїїсїз кубулуштарына кєнїп, 

жашоого ылайыкташуу зарылдыгы. 
Жаратылыш кыр кєрсєткєн учур-

да адамзаттын жашоосуна тобокел 
келбеш їчїн, балдарды жаштайы-

нан ушул чакырыктарга даярдоо 
башкы милдет. Мектеп окуучулары-
на академиялык билимдерден сырт-
кары, кїтїїсїз кырдаалдарга даяр-

доо негизги маселе болуп турат. Бул 
багытта мугалимдердин ролу абдан 

чоў.

2020-жылдын сен-
тябрь айынан тарта «Мек-
тептер-2030» 100 мектеп-
ке чейинки жана мектеп би-
лим берїї уюмдары менен 
иш алып барып келет. Бул 
иш-аракеттер БУУнун Турук-
туу єнїгїї максаттары (ЦУР) 
аяктаганга чейинки акыркы 
он жылдыкта жїргїзїлїїдє. 
Максаты — мугалимдерге 
жана билим берїї процесси-
нин башка катышуучулары-
на билим сапатын жакшыр-

туу їчїн мектеп деўгээлинде 
жаўы чечимдерди иштеп чы-
гууга, ишке ашырууга жана 
баалоого кємєктєшїї. Прог-
рамма 2020–2030-жылдар 
аралыгында їч когорданын 
(5тен 15ке чейин, 10дон 20га 
чейин жана 15тен 25 жашка 
чейин) билим берїї єнїгїїсїн-
дєгї єзгєрїїлєрдї жана мек-
теп деўгээлиндеги чечимдер 
менен болгон байланышын кє-
зємєлдєйт.

Дїйнє жїзїндєгї миллион-
догон мектептердин катары-
нан калбай, биз, Нарын райо-
нунун Эмгек-Талаа айылындагы 
Керимбай уулу Сарыбай 
атындагы жалпы билим бе-
рїї мектебинин эмгек жамааты 
да бул жоопкерчиликти сезебиз. 
Планетабыздын туруктуу келече-
гин куруу їчїн системалык ык-
маларды жана билим берїїнї 
трансформациялоо максатында, 
акыркы їч жылдан бери “Мек-
тептер–2030” программасынын 
негизинде алгылыктуу иштерди 
алып барабыз. Бул программа-
нын алкагында иштелип чыккан 
“Келечектин эко-лидерлери”
аттуу инновациялык чечимибиз 
айылдык мектеп їчїн чыныгы 
єзгєрїїнїн булагына айланды.

ГЛОБАЛДЫК ЧАКЫРЫККА 
ЖЕРГИЛИКТЇЇ ЖООП

АКАДЕМИЯЛЫК ЖАНА 
ЖУМШАК КЄНДЇМДЄРДЇН 

ЄСЇШЇ

ГЛОБАЛДЫК ФОРУМДАГЫ 
ТРИУМФ

КЄЙГЄЙДЇН АНАЛИЗИ: 
ЭМНЕ ЇЧЇН ЭКО-КЄНДЇМДЄР ЗАРЫЛ?

ПРАКТИКАЛЫК ИННОВАЦИЯ: 
«ЭКО-STEM» КЛУБУ

КОРУТУНДУ ЖАНА ТЕРЕЎ ЫРААЗЫЧЫЛЫК

МААЛЫМАТ ЇЧЇН:

Биздин дизайн команданын мїчєлєрї — баш-
талгыч класстын мугалими Анара Осмонова,
математика мугалими Гїлжан Шерматова жана 
химия мугалими Миргїл Акматова  окуучулар 
менен тестирлєє жїргїзгєн. Анын жыйынтыгы 
олуттуу кєйгєйдї кєрсєттї: 10 жаштагы окуучу-
лардын 40%, ал эми 15 жаштагы окуучулардын 
39% гана окуу жана тїшїнїїдє негизги жана 
андан жогору деўгээлге жеткен.

Мен, бул кырдаалдын себептерин талдоодо 
тємєнкїдєй тыянакка келдим:

“Жетишкендиктердеги айырмачылыктар, 
биринчи кезекте, мотивациянын, кызы-
гуунун жоктугунан жана їй шартындагы 
колдоонун аздыгынан келип чыккан. Негиз-
ги маселе – окуу процесси маалыматты тї-
шїнїїгє жана практикада колдонууга эмес, 
жаттап калууга багытталгандыгында. Окуу-
чулар єз ой-пикирин тїзїїгє, аны негиздєє-
гє жана тексттерди сын кєз менен талдоого 
аракеттенишкен эмес. Бул алардын мектеп-
теги билимин кїнїмдїк турмушта колдонуу 
жєндємїнє терс таасирин тийгизген. Ошон-
дой эле окуучулар єзгєчє климаттын єзгє-
рїшї жана экологиялык маселелер боюн-
ча маалыматты башкаруу кєндїмдєрїнїн 
жетишсиздигинен кыйналышкан. Демек, 
окуучуларга практикалык, турмуш ме-
нен байланышкан билим берїї керек 
экени айкын болду”.

Айтканга оўой болгону менен, инсан-
га багытталган дизайн ой жїгїртїї ыкма-
сы боюнча кєйгєйлєрдї аныктоодо жана 
инновациялуу чечимди иш жїзїнє ашы-
рууда, дизайн команда жыл бою тыным-
сыз иш алып барышты.

Ушул муктаждыктан улам, “Келечектин 
эко-лидерлери” долбоору ишке киргизилген. 
Долбоор окуучуларды сынчыл ой жїгїр-
тїїгє, лидерлик кєндїмїн арттырууга, 
жоопкерчилик алууга жана алган били-
мин турмушта практикада колдонууга їй-
рєтїїнї максат кылган.

Бул максатты ишке ашыруу їчїн ди-
зайн команда ЭКО-STEM клубун тїзїштї. 
Мен клубдун уникалдуулугун мындайча 
баса белгилейм:

“Биздин долбоордун инновация-
луулугу — бул изилдєєлєр менен 
практикалык иштерди айкалыш-
тырууда. Биз пайдаланылган ре-
сурстарды кайра колдонуп, экспери-
менталдык долбоорлорду курууга 
мїмкїнчїлїк бердик. Эў кызыгы, 
окуучулар пластикалык бєтєлкє-
лєрдї атайын даярдалган станок-
тон єткєрїп, жилка жип жасоону 
їйрєнїштї. Андан кийин алынган 
жилка жипти єздєрї уюштурган 
агро-токойдун тосмосун то-
сууда колдонушту. Натыйжа-
да, балдар теориялык билим-
ди гана албастан, аны практи-
када колдонууну, ресурстарды 
їнємдєєнї, таштандыларды 
кайра иштетїїнї жана ай-
лана-чєйрєнї коргоону єз-
дєштїрїштї. Бул — чыны-
гы турмуштагы STEM би-
лим берїї!”.

ЭКО-STEM КЛУБУНУН 
НЕГИЗГИ ИШ БАГЫТТАРЫ:

1. Агротокой жана мектеп бакчасын єнїк-
тїрїї: Мектептин алдына 1 сотых жерге агрото-
кой уюштуруу менен єсїмдїктєрдїн єсїї шарт-
тарын изилдєє, тїшїмдїїлїктї болжолдоо жана 
отургузуунун натыйжалуулугун талдоо.

2. Таштандыларды кайра иштетїї: Таш-
тандыларды чогултуу, иргеп алардан тосмолор-
ду жана жасалгалоо элементтерин жасоо, ре-
сурстарды кайра пайдалануунун экологиялык 
таасирин талдоо.

3. Изилдєє жана талдоо долбоорлору: 
Айлана-чєйрєнїн абалын тїшїнїї їчїн єлчєє-
лєрдї, байкоолорду жїргїзїї, тажрыйба єткє-
рїї жана статистикалык анализ аркылуу натый-
жаларды баалоо.

Долбоордун натыйжалуулугу 
окуучулардын билим сапатында 
дароо байкалды. Окуу жылынын 
аягындагы тестирлєєнїн жыйын-
тыгы укмуштуудай жакшырган: 15 
жаштагы окуучуларда окуу жана 
тїшїнїї кєндїмдєрї 39 пайыздан 
89 пайызга чейин кескин єстї. Бул 
бир жыл ичинде 50 пайызга жак-
шыруу дегенди билдирет. Окуу жана 
тїшїнїї кєндїмдєрїнїн жакшы-
руусу окуучулардын математика-
лык сабаттуулугунун жогорула-
шына алып келип, бул кєрсєткїч 
29% жакшырды. 10 жаштагы бал-
дардын окуу жана тїшїнїї кєндїм-
дєрї 40 пайыздан 52 пайызга жо-
горулады.

Бул долбоор окуучулардын ака-
демиялык ийгилигин гана эмес, 
алардын жумшак кєндїмдєрїн да 
єнїктїргєнїн мониторингдин жы-
йынтыгы далилдеди.

“Долбоор аркылуу окуучулар 
теория менен практиканы салыш-
тырып, билим менен ишинин натый-
жаларынын ортосундагы тїз байла-
ныштарды кєрїштї. Алар чыны-
гы долбоорлордо єз алдынча чечим 
кабыл алуу аркылуу жоопкерчи-
ликти, экологиялык иш-чаралар-
ды уюштуруу аркылуу лидерликти,
биргелешип ишке ашыруу аркылуу 
командада иштєє кєндїмдєрїн, 
ошондой эле экологиялык кєйгєй-
лєрдї талдоо аркылуу сынчыл ой 
жїгїртїїнї єнїктїрїштї. Окуу-
чулар азыр татаал тїшїнїктєрдї тї-
шїндїрїп, булактардын ишеним-
дїїлїгїнє баа берип, єз алдынча 
тыянак чыгара алышат. Натыйжа-
да, алар турмушта колдонууга жа-
рамдуу билимге ээ болуп, “келе-
чектин климаттык лидерлери” 
катары даярдалды”.

Эў маанилїїсї, алыскы климат 
шарты оор айылдагы мектептеги 
ишке ашырылган чечим “Мектеп-
тер–2030” Глобалдык форумун-
да климаттык єзгєрїїлєргє турук-
туулук їчїн комплекстїї окутууда 
инновациялуу тажрыйба катары 
талкууланды.

2024-жылдын 11-июнунда «Ала-
Арча» мамлекеттик резиденциясын-
да єткєн «Климаттын єзгєрїшї-
нє туруктуулукту камсыздоодогу 
мугалимдердин лидерлиги” аттуу 
III глобалдык форумга мен да каты-
шып, тажрыйба бєлїштїм.

Форумда 30дан ашуун єлкєнїн 
єкїлдєрї чогулуп, климат масе-
лесин билим берїї аркылуу чечїї 
жолдорун талкуулашты.  “Климат-
тын єзгєрїшїнє каршы кїрєшїї 
жана климаттын туруктуулугун 
єнїктїрїї їчїн жаштарга кандай 
билимдер, кєндїмдєр жана баа-
луулуктар керек” деген панелдик 
дискуссияда биздин мектепте ишке 
ашкан “Келечектин климаттык 
лидерлери” аттуу чечим туурасын-
да баяндама жасадым.

Сезимдерим менен бєлїшє тур-
ган болсом, албетте, толкундоо бол-
ду. Ошону менен бирге, кесиптеш-
теримдин жана окуучуларымдын 
жыл ичинде жасаган эмгегин айтып 
бергенде абдан сыймыктандым. Бул 
презентация долбоордун маанисин 
жана окуучулардын жетишкендикте-
рин эл аралык деўгээлде таанытууга 
чоў мїмкїнчїлїк берди.

Форумга чогулган 30дан ашуун 
мамлекетте эки миллиарддан ашык 
калк жашайт. Анын жарымы жаштар 
экенин эске алганда, мугалимдердин 
балдарга багыт берїїсї дїйнєлїк кєз 
карашты єзгєртє алат деп ишенем.

Гїлзат ИСАКОВА, Керимбай 
уулу Сарыбай атындагы жалпы 

билим берїї мектебинин 
мугалими, Нарын району

Ушундай алгы-
лыктуу иштердин 

жана мыкты кол-
доолордун аркасын-

да Глобалдык форум-
га катышуу мїмкїнчї-

лїгїнє ээ болдум. Бул 
долбоор мектептеги чы-

гармачылык эргїїнїн бу-
лагы болуп, окуучуларды 

билимдїї, экологияны ур-
маттоочу жана практикалык 

кєндїмдєргє ээ болгон келе-
чектин лидерлерине айлан-

дырган їлгїлїї тажрыйба бо-
луп саналат.

Учурдан пайдаланып, “Ке-
лечектин климаттык лидер-

лери” аттуу чечимдин ийгилик-

тїї иш жїзїнє ашышына кошкон 
салымы їчїн Кыргыз Республика-
сынын Агартуу министрлигине, Ага 
Хан фондуна, “Мектептер–2030� дол-
боорунун жетекчиси, улуттук коор-
динатору Назира Жолдошбековага 
жана Нарын облусу боюнча коор-
динатору Назгїл Курманбекова-
га,  дизайн команданын мїчєлєрї: 
Анара Осмоновага, Гїлжан Шерма-
товага, Миргїл Акматовага, Таалай-
кїл Куленбековага; Керимбай уулу 
Сарыбай атындагы орто мектебинин 
эмгек жамаатына, мектеп админист-
рациясына, окуучуларга, ата-эне-
лерге жана Эмгек-Талаа айылынын 
тургундарына тереў ыраазычылык 
билдирем!

2026-жыл, 12-январь 3Мектептер – 2030

САЛАМАТТЫК –
КЕЛЕЧЕККЕ ИНВЕСТИЦИЯ

«Мектептер-2030»  билим берїїнї изилдєєгє жана єркїндєтїїгє 
багытталган он жылдык глобалдык жаўы долбоор Кыргызстанда 
беш жылдан бери ийгиликтїї иштеп келатат. Ал балдар 
менен жаштардын билимин, кєндїмїн, кєз карашын жана 
баалуулуктарын калыптандырууда мыкты тажрыйбаларды 
жана чечимдерди аныктоого жана жайылтууга жардам берет.  
Бишкек шаарынын Ак-Ордо  жаўы конушунда жайгашкан № 96 
жалпы билим берїї мектебинин мугалимдери жана окуучулары 
тарабынан ишке ашырылган “Саламаттык — келечекке инвестиция” 
инновациялык чечими окуучулар арасында ден соолукка зыян алып 
келїїчї заттардан арылуу адаттарын калыптандырышууда.

Окуучулардын Окуп тїшїнїї жана 
сынчыл ОйлОм кєндїмдєрїн єнїктїрїї

“Саламаттык – келечекке инвести-
ция” инновациялык чечими – азыркы 
учурдагы окуучулар арасында адат-
ка айланып бараткан арзан, зыяндуу 
кошулмалары бар азык-заттар менен 
тамактануу жана ден соолукка зыян 
алып келїїчї заттарды колдонбоо 
адаттарын калыптандыруу.

Инновацияны ишке ашыруу учу-
рунда окуучулар  кириешки, чипсы, 
арзан баадагы таттуулар, энергети-

калык суусундук, электрондук сига-
рет, насвай сыяктуу заттар тууралуу 
маалыматтык тексттер менен  иштеп, 
кесепеттерин анализдеп, алардын тї-
зїмїн лабораториялык шартта изил-
деп, ден соолукка келтирген залалда-
рын тастыктап, мектеп окуучулары 
жана коомчулук арасында бул нер-
селерди колдонуудан алыс болууну 
далилдер аркылуу жайылтуу иште-
рин аткарышат.

аныкталган кєйгєй
Баштапкы изилдєєнїн жыйын-

тыктары 4-класстардын маалымат-
ты окуп тїшїнїїсї 30,7% , сынчыл 
ойлом кєндїмдєрї 46,5% берсе, 
9-класстардын окуучуларынын ара-
сында окуп тїшїнїїсї 44,2%, ал эми 
сынчыл ойлом кєндїмдєрї 40,9%ды 
тїздї.

Ал эми кєйгєйдї тереўирээк 
изилдєє учурунда тємєндєгїдєй маа-
лыматтар алынды. Алсак, Бишкектин 
тегерегиндеги жаўы конуштарда ички 
миграция кїчтїї болгондуктан, окуу-
чулар мектепти тез-тез алмаштыры-
шат. Кєбї базарда иштеген, тигїїчї 
же куруучу їй-бїлєлєрдєн, андыктан 
бат-бат кєчїп турушат. Кєптєгєн бал-
дар жалгыз бой энелердин же чоў ата, 
чоў энелеринин колунда билим алып, 
тарбияланууда. Ата-энелердин тїнгє 
чейин иштеши балдардын кїн тарти-
би менен тамактануусунун кєзємєл-
сїз калышына алып келет. Натыйжа-

да, окуучулар кєчєдєн же дїкєндєр-
дєн арзан, зыяндуу тамак-аш сатып 
алып пайдаланышат. Тїнкїсїн кеч 
жатышат. Бул алардын кїнїмдїк кїн 
тартибин жана тамактануусун туу-
ра уюштурууга тоскоолдук жаратат.

Мындан сырткары, окуучу-
лар арасында тамеки, насвай чегїї, 
энергетикалык суусундуктарды ичїї 
сыяктуу зыяндуу адаттарга чалдык-
кандар да бар экендиги сурамжылоо 
учурунда тастыкталды.

Натыйжада, балдар зыяндуу та-
мак-ашты кєп колдонуп, зыяндуу 
адатты «мода» катары кєргєндїк-
тєн, ден соолукка залал келтирген ма-
селелер чыгууда. Кїн тартиби туура 
уюштурулбаган соў, баланын уйкусу 
канбайт, ден соолугу начарлайт жана 
зыяндуу адат окуу натыйжаларына, 
академиялык кєрсєткїчтєрїнє, жум-
шак кєндїмдєрїнїн єнїгїїсїнє терс 
таасирин тийгизбей койбойт.сергек жашООгО їйрєтїї

«Саламаттык – келечекке инвестиция» долбоорунун негизги мак-
саты – окуучулардын маалыматтык тексттерди окуп тїшїнїїнї, тал-
доону жана сынчыл ой жїгїртїї кєндїмдєрїн єнїктїрїї аркылуу алар-
дын ден соолук маданиятын калыптандырууну кєздєйт. Ошону менен 
бирге STEM предметтери (биология, химия) менен интеграцияланган 
иш-аракеттер аркылуу окуучуларды єз турмушунда алынган билимди 
колдонууга, сергек жашоо образын тандап алууга їйрєтїї.

Кєйгєйдї чечїїдєгї идеянын єзєгї тємєнкїлєргє таянат: маалы-
маттык тексттерди окуу жана талдоо аркылуу окуучулар зыяндуу азык-
тардын курамын єз алдынча тїшїнїп, анализ жїргїзїїгє їйрєнїшєт; 
STEM предметтери менен практикалык иштерди айкалыштыруу (экс-
перименттер, лабораториялык иштер) аркылуу билимдин турмуштук 
маанисин тїшїнїшєт; изилдєє жана презентация кєндїмдєрї аркылуу 
окуучуларда єзїнє болгон ишеним, жоопкерчилик жана демилгечил-
дик єнїгєт; ден соолук темасындагы изилдєєлєр окуучуларды сергек 
жашоо образын тандап алууга, зыяндуу азыктардан жана адаттардан 
баш тартууга тїрткї берет; туура эмес тамактануунун їй-бїлєлїк бюд-
жетке тийгизген таасирин математикалык жол менен эсептеп чыгышат 
жана жекече жыйынтык чыгарышат; туура тамактанууну адатка айлан-
дырып, зыяндуу адаттардан арылуу же алдын алуу багытындагы иш-
чаралары окуучуларды маалыматтарды анализдєєгє, єздєрїнє жооп-
керчилик алууга кєнїктїрєт.

чечимдин єзгєчєлїгї 
жана иннОвациялуулугу
● Интеграцияланган предметтер ара-

лык ыкма: Биология, химия, матема-
тика жана окуп тїшїнїї сабактарын 
айкалыштырып, билимди турмуштук 
шарттарда колдонуу мїмкїнчїлїгїнє 
ээ болушат;

● Инсанга багытталган дизайн: Окуу-
чулардын реалдуу жашоо шарттарын 
эске алып, алардын кызыгуусу жана 
турмуштук кєйгєйлєрї менен тыгыз 
байланышкан;

● Практикада колдонулуучу изилдєє-
лєр жана лабораториялык иштер: 
Калория эсептєє, зыяндуу азыктар-
дын курамын аныктоо, алардын адам-
дын ден-соолугуна тийгизген таасирин 
жана кесепеттерин изилдєє;

● Академиялык кєндїмдєрдї калып-
тандыруу: Окуучулар окуп тїшїнїї, 
математикалык эсептєєлєр, анализдєє, 
салыштыруу сыяктуу негизги кєндїм-
дєрдї жана сынчыл ойлом жана жооп-
керчилик сыяктуу маанилїї «жумшак 
кєндїмдєрдї» єздєштїрїшєт.

ишти уюштуруу фОрмалары жана ыкмалары

натыйжалуулуктун далилдери

1. Сабактар/STEM сабактары
а) Теориялык маалыматтар: 

Сабак учурунда окуучулар зыяндуу 
заттар (арзан чипсы, кириешки, Кы-
тайдын арзан баадагы витаминдери, 
насвай, энергетикалык суусундуктар, 
электрондук сигарет ж.б.) тууралуу 
маалымат алып, алардын ден соолук-
ка тийгизген таасирлерин анализдєє 
жана жыйынтык чыгаруу мїмкїнчї-
лїктєрїнє ээ болушат.

б) Интеграцияланган STEM са-
бактары: Интеграцияланган STEM 

сабактарында зыяндуу заттардын хи-
миялык курамдарын изилдеп, лабо-
раториялык эксперименттерди, мате-
матикалык эсептєєлєрдї жїргїзїшєт. 
Химия, биология сабактарынын му-
галимдеринин жардамы менен уюш-
турулган мындай окутуулар окуучу-
лардын зыяндуу заттар боюнча тї-
шїнїктєрїн, предметтер аралык 
байланышты чыўдап, изилдєєчїлїк 
кєндїмдєрїн калыптандырат жана єз 
ден соолугуна жоопкерчиликтїї ма-
миле кылууга їндєйт.

изилдєє иштери

кОнкурстар/ жайылтуу 
акциялары

Балдар арасында сурамжылоо анкеталарын 
жїргїзїї  аркылуу зыяндуу заттарды колдонуп 
жаткан окуучулардын сандык кєрсєткїчїн жана 
колдонуунун масштабын аныктап, иш-чаралар-
дын планын тїзїшєт.

Ал эми ата-энелер, мугалимдер, мектептин 
коопсуздук кызматкери жана мектеп тегерегин-
деги дїкєндєрдїн сатуучулары арасында окуу-
чулардын зыяндуу заттарды колдонуусу боюн-
ча жїргїзїлгєн сурамжылоо иштери реалдуу 
маалыматка негизделген анализ жїргїзїп, ста-
тистика тїзїїнї жєнгє салат

Зыяндуу заттарды жана адаттарды жоюу-
га карата ролдоштурулган сценкалардын сце-
нарийлерин жазуу, сїрєт тартуу боюнча кон-
курстар уюштурулуп, сынакта жеўген сценарий 
боюнча сахналаштырылган сценка тартуулан-
ды. Мындан сырткары мектеп окуучулары ара-
сында жана жалпы коомчулукка зыяндуу азык-
тарды колдонуудан жана зыяндуу адаттан ары-
луу жолдорун сунуштаган акциялар, сергек 
жашоону пропагандалаган спорттук иш-ча-
ралар уюштурулду.

Мындай иш-аракеттер окуучулардын креа-
тивдїї жана сынчыл ой жїгїртїї кєндїмдє-
рїн єнїктїрїп, чыгармачылык жазуу дара-
меттерин кєтєрєт. Ошондой эле академиялык 
жана жумшак кєндїмдєрїнїн єнїгїїсїнє чоў 
таасир берет.

МААЛЫМАТ їчїн:
2020-жылдын сентябрь айынан тарта «Мектептер-2030» 

100 мектепке чейинки жана мектеп билим берїї уюмдары ме-
нен иш алып барып келет. Бул иш-аракеттер БУУнун Туруктуу 
єнїгїї максаттары (ЦУР) аяктаганга чейинки акыркы он жыл-
дыкта жїргїзїлїїдє. Максаты — мугалимдерге жана билим 
берїї процессинин башка катышуучуларына билим сапатын 
жакшыртуу їчїн мектеп деўгээлинде жаўы чечимдерди иштеп 
чыгууга, ишке ашырууга жана баалоого кємєктєшїї. Прог-
рамма 2020–2030-жылдар аралыгында їч когортанын (5тен 
15ке чейин, 10дон 20га чейин жана 15тен 25 жашка чейин) 
билим берїї єнїгїїсїндєгї єзгєрїїлєрдї жана мектеп деў-
гээлиндеги чечимдер менен болгон байланышын кєзємєлдєйт.

Зыяндуу заттардын химиялык ку-
рамдарын лабораториялык изилдєє-
лєрдєн єз кєздєрї менен кєргєн окуу-
чулардын изилдєєлєргє болгон кызы-
гуулары артты. Алар зыяндуу заттарды 
колдонуунун алдын алуу боюнча маа-
лымат таратуучулар болгондуктан, бал-
дардын кєпчїлїгї зыяндуу тамак-ашты 
колдонууну азайтышты жана айрымда-
ры таптакыр токтотушту.

Їй-бїлє ичинде да зыяндуу заттар-
ды колдонуудан баш тартууга їндєгєн 
аракеттер болду. Маселен, аларды сатып 
алууга кеткен чыгымдар эсептелип, їй-
бїлєнїн бюджетине тийгизген терс таа-
сири аныкталган соў, окуучулар бири-
бирин терс адаттан коргоо иш-аракет-
терин башташты.

Маалыматты талдоо, жыйынтык чы-
гаруу боюнча кєндїмдєрї кыйла жого-
рулады. Жыл аягындагы изилдєєлєр 
кєрсєткєндєй, 4-класстын окуучуларын-
да окуп тїшїнїї 30.7%дан 47% кєтє-
рїлїп, билимин 16.3%га жакшыртыш-
ты. Ал эми сынчыл ойлом кєндїмдє-
рї 46.5%дан 68.5%га, тактап айтканда 
22.0 % кєтєрїлїп, жакшы жыйынтык 
кєрсєтїштї.

9-класстын окуучуларынын окуп тї-
шїнїї боюнча жыйынтыгы 44.2%дан 
52%ге єсїп, 7.8 %га жакшырса, сынчыл 
ойломдору 40.9% дан 53.0% жогорулап, 
12.1% га жакшырган.

Аталган инновациялык чечимди ар 
бир эле мектептин деўгээлинде уюшту-
рууга болот. Презентациялар їчїн проек-
торлор, компьютер, лабораториялык 
STEM куралдары, химия биология му-
галимдеринин жардамдары керек болот.

Чечимдин элементтерин сабактарда, 
класстан тышкаркы иш-чараларда, STEM 
кружоктору тїрїндє уюштурууга болот

Чечим “Алтын Казык” программа-
сынын талаптарына, предметтик стан-
дарттарга дал келїї менен STEM-билим 
берїїнїн єнїгїїсїнє жана функционал-
дык сабаттуулукту калыптандыруудагы 
мамлекеттик приоритеттерди колдойт.

Жыпаргїл ЖАПАРОВА, 
№96 мектептин математика 

мугалими, Бишкек шаары
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МАТЕМАТИКА

 РЕДАКЦИЯДАН: Билим берїї тармагында акыркы жылдары эў 
кєп талкууланып жаткан маселелердин бири — окуучулардын 
алган билимин турмушта колдонуу жєндємї. Айрыкча матема-
тика сабагында бул кєйгєй ачык байкалат: балдар формулаларды 
жаттап алышат, бирок аны реалдуу жашоодо пайдаланууда кыйна-
лышат. Нарын шаарындагы В.П.Чкалов атындагы мектептин баш-

талгыч класстарынын мугалими Гїлзат Мусабекова дал ушул 
маселеге кєўїл буруп, окуучулардын муктаждыгынан чыккан 
«Математика турмушта» инновациялык демилгени ишке 

ашырды.

турмуш менентурмуш менен  айкалышкандаайкалышканда
Бир сабак учурунда он жаштагы окуучулары-

ма берилген жєнєкєй суроо бул демилгенин ба-
шаты болду: узундугу жарым метр болгон канча 
тактайдан эки метрлик отургуч жасоого болот? 
Окуучулар формуланы билгени менен, аны кол-
донуп эсептей алган жок. Бул мисал мен їчїн му-
галим катары маанилїї жыйынтыкка алып келди: 
кєйгєй балдардын жєндємїндє эмес, математика-
нын турмуш менен байланыштырып окутулбаган-
дыгында экен.

ондогон єлкєлєрїнєн келген педа-
гогдордун, эксперттердин жана би-
лим берїї тармагынын єкїлдєрї-
нїн башын бириктирди.

Форумдун жїрїшїндє «Ма-
тематика чыныгы турмушта» 
(Math4Life) инновациялык дол-
боорун тааныштырып, математи-
каны окуучулардын кїнїмдїк жа-
шоосу, жергиликтїї чєйрє жана 
реалдуу маселелер менен байла-
ныштыруунун натыйжалуу жол-
дорун кєрсєттїм. Бул катышуу 
кыргызстандык мугалимдердин 
тажрыйбасы эл аралык деўгээлде 
бааланып, мугалим демилгеси ме-
нен жаралган инновациялар гло-
балдык билим берїї мейкинди-
гинде атаандаштыкка жєндємдїї 
экенин далилдеди.

Гїлзат МУСАБЕКОВА, 
В.П.Чкалов атындагы жалпы 

билим берїї мектебинин 
башталгыч классынын 

мугалими

МААЛЫМАТ ЇЧЇН:
2020-жылдын сентябрь айы-

нан тарта «Мектептер - 2030» 
100 мектепке чейинки жана 
мектеп билим берїї уюмда-
ры менен иш алып барып ке-
лет. Бул иш-аракеттер БУУнун Ту-
руктуу єнїгїї максаттары (ЦУР) 
аяктаганга чейинки акыркы он 
жылдыкта жїргїзїлїїдє. Мак-
саты — мугалимдерге жана би-
лим берїї процессинин баш-
ка катышуучуларына билим са-
патын жакшыртуу їчїн мектеп 
деўгээлинде жаўы чечимдерди 
иштеп чыгууга, ишке ашырууга 
жана баалоого кємєктєшїї. 
Программа 2020–2030-жыл-
дар аралыгында їч когортанын 
(5тен 15ке чейин, 10дон 20га 
чейин жана 15тен 25 жашка че-
йин) билим берїї єнїгїїсїндє-
гї єзгєрїїлєрдї жана мектеп 
деўгээлиндеги чечимдер менен 
болгон байланышын кєзємєл-
дєйт.

Демилгенин натыйжалары да 
байкаларлык болду. 4-класстарда 
окуу жетишкендиги алты пайыз-
га, 9-класстарда 15 пайызга єстї. 
Окуучулардын єзїнє ишеними арт-
ты, командада иштєє жана жооп-
керчилик алуу кєндїмдєрї калып-
танды. Текстти окуу жана тїшїнїї, 
сынчыл ойлому жогорулап, эў маа-
нилїїсї — балдар билимдин чыны-
гы баалуулугун тїшїнє башташты.

Бул иш "Мектептер - 2030" 
программасынын алкагында ишке 
ашырылып, инсанга багытталган 
дизайн (HCD) ыкмасы аркылуу 
окуу процессине баланын кєз ка-
рашы менен кароого шарт тїздї. 
VITAL инструментинин жардамы 
менен билим берїї чєйрєсїнїн 
кїчтїї жана алсыз жактары анык-
талып, окуучулардын муктажды-
гына ылайык жакшыртуулар кир-
гизилди.

рїї. Окутууда «тїшїндїрїї» эмес, 
суроо коюу ыкмасы артыкчылык-
ка ээ болуп, балдар жоопту єз ал-
дынча издєєгє багытталды.

Математика этнопедагогика ме-
нен айкалыштырылып, ата-баба-
лардын эсептєє ыкмалары, аралык-
ты жана убакытты аныктоо таж-
рыйбалары колдонулду. Мисалга 
алсак, кулач — эки колду керген-
деги ортодогу аралык;

кадам  — адамдын орточо ары-
шы, бир метрдин тегереги;

саржан — 2,134 метрге бара-
бар узундук, жер эсептєєдє азыр-
кыга чейин элет жеринде колдо-
нулуп келет.

Ошондой эле STEM ыкмала-
ры, долбоордук ишмердїїлїк жана 
чыгармачыл тапшырмалар кеўири 
киргизилди. Натыйжада окуучулар 
єлчєп, курушуп, чыгымдарды эсеп-
тегенге їйрєнїштї.

«Математика турмушта» таж-
рыйбасы бир нерсени даана кєрсєт-
тї: математика турмуш менен бай-
ланышканда ал тїшїнїктїї, пайда-
луу жана кызыктуу болот. Ал эми 
окуучу эмне їчїн окуп жатканын 
тїшїнгєндє, билим алуу анын ички 
муктаждыгына айланат. Бийик тоо-
луу, катаал климаттагы аймакта да 
билимге болгон кызыгууну ойго-
тууга мїмкїн экендиги дал ушул 
тажрыйба аркылуу далилденди.

Бул инновациялык тажрыйба-
нын жогорку деўгээлде таанылы-
шы мугалимдин эл аралык аянтча-
дагы катышуусу менен да бекем-
делди. 2025-жылдын июнь айында 
«Мектептер - 2030» программа-
сынын IV Глобалдык форумуна 
катышып, Кыргызстандын атынан 
єз тажрыйбамды сунуштадым. Фо-
рум Кения мамлекетинин борбору 
Найроби шаарында єтїп, дїйнєнїн 

Бул кєйгєйдї тереўдеп изилдєє 
їчїн аталган мектептин дизайн ко-
мандасы тарабынан жїргїзїлгєн 
баалоо жана изилдєє да бул тыя-
накты тастыктады. Окуучулардын 
сынчыл ой жїгїртїї, талдоо жїр-
гїзїї, тапшырманын маўызын тї-
шїнїї жєндємдєрї жетишсиз эке-
ни аныкталды. Айрыкча бєлчєк-
тєр, пайыздар, єлчєє бирдиктери 
сыяктуу темаларда олуттуу кыйын-
чылыктар байкалды. Балдар окуу 
китебиндеги мисалдарды чыгара 
алышканы менен, кїнїмдїк жа-
шоодогу жєнєкєй эсептєєлєрдї ат-
карууда кыйналышкан.

Ошондо окутуунун мазмунун 
кайра карап чыгуу чечими кабыл 
алынды. «Математика турмушта»  
демилгесинин негизги максаты — 
математиканы абстракттуу форму-
лалардын жыйындысы катары эмес, 
турмуштук маселелерди чечїїнїн 
куралы катары кєрсєтїї болду.

Сабактарда жана сабактан тыш-
каркы клубдук иштерде чыныгы 
жашоодон алынган мисалдар кол-
донулду: имараттарды оўдоо иш-
терине керектїї материалдарды 
эсептєє, арзандатууларды анык-
тоо, салмакты, суюктукту эсептєє 
жана ресурстарды туура бєлїштї-
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Evidence of Change
Monitoring data and external evaluation findings in 2025 indicate positive trends across several key areas 
of teaching and learning. Teachers reported increased student engagement and participation in classroom 
activities, alongside improvements in socio-emotional competencies and the quality of relationships within 
the classroom. These shifts were accompanied by growing teacher confidence and leadership, as educators 
became more comfortable testing new approaches, analysing learning data, and sharing their experiences with 
colleagues.

Teachers also reported deeper professional reflection and stronger collaboration within school teams, with 
many describing the Assess–Innovate–Showcase cycle as a structured way to continuously improve their 
practice. Students, in turn, demonstrated stronger communication skills and greater willingness to participate 
actively in learning activities. While broader system transformation remains gradual, these outcomes have 
helped position Schools2030 Kyrgyzstan as a credible partner supporting practical, evidence-informed 
improvements aligned with national education priorities.

I can confidently say that the Schools2030 programme  
has enabled our students to fully realise their potential  

and achieve remarkable victories. Our students  
demonstrated leadership and initiative by boldly  
addressing the challenges facing our rural area,  

working tirelessly, and strengthening their academic skills.  
The fruit of this hard work is our victory!

Gulzat Isakova, teacher at Kerimbay uulu Sarybay Secondary School where students won a national award  
for the “Young Eco-Leaders” project

Student participants of the Young Eco-Leader project with teacher and mentor, Gulzat Isakova

“
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The Road Ahead: Sustainable Scale
In the next phase of implementation, Schools2030 Kyrgyzstan will focus on consolidating the use of holistic 
assessment and teacher-led innovation within participating schools while expanding opportunities for these 
approaches to inform wider education practice. Priorities include strengthening teachers’ capacity to use 
assessment data in instructional planning, further refining practical guidance for the application of holistic 
learning tools, and continuing to support platforms where educators can share evidence from their innovation 
cycles with peers, training institutions, and education authorities. These efforts aim to ensure that insights 
generated through the programme contribute to ongoing discussions around teaching quality, professional 
development, and learning improvement within the national education system.

While broader system transformation is inherently gradual, evidence from 2025 indicates that the Schools2030 
approach is contributing to measurable improvements in classroom practice and student engagement. By 
combining structured assessment, teacher-led design processes, and platforms for sharing evidence, the 
programme has strengthened its position as a credible partner supporting practical, evidence-informed 
improvement aligned with national education priorities in Kyrgyzstan.

READ THE FULL REPORT
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SCHOOLS2030

Pakistan

Strengthening Teacher Leadership across Northern Pakistan
In 2025, the Schools2030 programme in Pakistan 
continued to deepen its work on teacher-led 
innovation and holistic learning across public schools 
in the remote regions of Chitral and Gilgit-Baltistan, 
while strengthening engagement with education 
authorities, teacher training institutions, and 
universities. Working through ten geographic clusters 
– five in each region – the programme supported 60 
schools, 194 trained teachers, and reached more than 
8,000 students. 

Throughout the year, Schools2030 reinforced its 
Assess–Innovate–Showcase model by strengthening 
teachers’ use of holistic assessment tools, expanding 

Students creating words with the Vocabulary Box innovation
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Human-Centred Design (HCD) training cycles, and creating platforms where teacher-led innovations could 
inform dialogue with district officials, higher education institutions, and national education stakeholders. These 
engagements increasingly positioned the programme not only as a school-level innovation initiative, but as 
a contributing partner in broader discussions on teacher professional development, assessment reform, and 
system strengthening in Pakistan.

Embedding Holistic Assessment in Classroom Practice
A central focus in 2025 was strengthening the use of holistic assessment to inform teaching practice. 
Teachers applied three complementary tools aligned with Pakistan’s National Curriculum: the Holistic Learning 
Assessment (HLA) to measure student outcomes across literacy, numeracy, and broader competencies; the 
Brief Early Childhood Quality Inventory (BEQI) to assess the quality of early learning environments; and the 
Valuing Inclusive Teaching and Learning (VITAL) tool to examine classroom practice and inclusion.

Teachers were supported through a structured capacity-building programme combining training, mentorship, 
and school-based coaching. During the year, 115 teachers participated in reflective assessment sessions 
integrated into HCD training cycles, while programme officers conducted 114 school visits across 38 schools to 
provide real-time coaching during assessment implementation.

The tools showed us how to assess critical thinking, 
collaboration, and communication things we were never 

assessing before but are essential for real learning. 
Sultana Sarwar, Teacher, Government Girls School Gulmit, Gojal

This sustained support contributed to a visible shift in teacher attitudes toward assessment. While teachers 
initially perceived the tools as an additional burden, many now report using assessment data to identify 
learning gaps and adjust instruction accordingly. District education officials were also engaged in this process: 
133 district officials and head teachers were trained in the VITAL tool, strengthening the potential for broader 
adoption of formative assessment practices within local education systems.

Teachers as Designers of Learning through HCD
Teacher-led innovation remained a defining feature of programme implementation in 2025. Across the year, 
191 teachers participated in structured HCD training cycles across the programme’s ten clusters. These cycles 
guided teachers through a step-by-step process—from analysing assessment data and identifying root causes 
of learning challenges to prototyping, testing, and refining classroom solutions.

The training process also fostered a growing community of practice among educators, enabling teachers from 
different schools to exchange ideas and collaboratively develop solutions to common challenges. Teachers 
increasingly described a shift in mindset from frustration with systemic constraints toward a stronger sense of 
professional agency and problem-solving capacity.

The resulting innovations were often simple, low-cost 
interventions designed for local contexts. Examples 
included initiatives such as Learning Maths through 
Games, Let’s Play to Read, and Enjoy Free Period, 
which introduced interactive learning approaches 
to strengthen literacy, numeracy, and student 
engagement. These innovations demonstrated how 
teacher-designed solutions can address classroom 
challenges while supporting broader holistic learning 
outcomes, including collaboration, critical thinking, 
and communication.

EXPLORE MORE EXAMPLES OF TEACHER-LED 
INNOVATIONS FROM PAKISTAN The Literacy Learning innovation is strengthening both English language 

and student wellbeing in the face of climate challenges in Brep.

“
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Making Teacher Innovation Visible
In 2025, the programme expanded opportunities for teachers to present and exchange these innovations 
through structured showcasing platforms. Three cluster-level showcase events brought together 334 teachers 
to present classroom innovations and evidence from their HCD cycles. From these events, 25 teachers were 
selected to present at regional showcases in Chitral and Gilgit-Baltistan, attended by district-level education 
officials.

The year culminated in a national showcasing event in Islamabad titled Empowering Teachers, Transforming 
Schools & Shaping the Future, where 12 teachers presented their innovations to policymakers, university 
representatives, and senior government officials, including leadership from the Gilgit-Baltistan School Education 
Department. The event created a shared platform for dialogue between schools, government, and higher 
education institutions on how teacher-led innovation can inform system reform.

Schools2030 Pakistan also 
engaged with the wider 
Schools2030 community through 
participation in the Global 
Forum held in Nairobi. Teacher 
Faizur Rehman presented his 
Mathematics through Play 
initiative during the Walimu 
Soko with participants able to try 
out the huge variety of games 
and activities he had created 
to improve math learning in his 
school in Chitral. 

Beyond internal programme 
events, Schools2030 Pakistan also 
amplified teacher-led innovation 

Teachers presenting at the Regional Showcase event in Gilgit-Baltistan

Faizur Rehman demonstrating his Mathematics through Play innovation at the Global Forum
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through participation in external academic and policy forums. In October 2025, teacher champions organised 
an interactive HCD exhibition stall at the 13th International Conference hosted at the Professional Development 
Centre in Chitral, demonstrating the Assess–Innovate–Showcase model and presenting teacher-developed 
classroom solutions. The Schools2030 team also presented research at the Aga Khan University Institute 
for Educational Development International Conference in Karachi, sharing findings on the use of HCD as a 
pedagogical innovation in public schools in northern Pakistan. 

Strengthening Foundations for System-Level Integration
In 2025, Schools2030 Pakistan strengthened its engagement with higher education institutions and teacher 
development bodies as part of a broader effort to connect classroom innovation with formal teacher education 
pathways. These partnerships represent an important step toward institutionalising HCD and holistic 
assessment approaches within pre-service and in-service teacher development structures.

A key partner in this work is the Aga Khan University Institute for Educational Development (AKU-IED), which 
serves as the programme’s national learning partner. Through this collaboration, Schools2030 contributed 
to research examining the role of HCD as a pedagogical innovation in public schools in northern Pakistan. 
Programme insights were also shared at the AKU-IED International Conference in Karachi, where the team 
presented research exploring how design-thinking approaches can support more responsive and student-
centred classroom practice.

This work is also links to the Schools2030-GPE-KIX initiative exploring how design thinking can be integrated 
into teacher training systems across Kenya and Tanzania as well as Pakistan. Through this collaboration, the 
Pakistan programme has contributed classroom-based evidence and practical lessons from implementation, 
helping inform emerging models for embedding HCD within teacher education and professional development 
frameworks.

Alongside these research partnerships, Schools2030 engaged directly with universities and teacher 
development institutions to explore practical pathways for integration. Discussions with the University of Chitral 
examined opportunities to introduce HCD approaches within pre-service teacher education and computer 
science programmes, while collaboration with the Regional Professional Development Centre in Drosh led to 
plans for targeted capacity-building for teacher educators and the integration of design-thinking approaches 
within induction and ongoing professional development programmes.

HCD has changed my way of thinking. I used to blame  
students for their shortcomings. Now I try to understand  
their challenges more deeply, explore the root causes,  

and engage multiple stakeholders to support the student  
in overcoming those difficulties.

Ms. Nahida, primary school teacher, Chapursan

“
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Evidence of Learning Progress
Assessment results collected in 2025 provide encouraging evidence of improvements in foundational learning 
outcomes among participating students. Analysis of baseline and endline data from Grade 5 cohorts showed 
notable gains in both literacy and numeracy within a relatively short implementation period. For example, 
the proportion of students able to correctly identify numbers increased from 78% to 97%, while phonological 
awareness improved from 80% to 94%. Progress was also observed in more complex competencies: students’ 
ability to solve word problems nearly doubled, rising from 30% to 59%, and reading comprehension improved 
from 35% to 54%. These gains suggest that targeted instructional adjustments informed by classroom 
assessment and teacher-led innovation can accelerate learning progress even in remote and resource-
constrained contexts.

Alongside these improvements in academic outcomes, programme monitoring and external learning partner 
evaluations point to broader shifts in classroom practice and professional culture. Teachers reported greater 
confidence in interpreting student assessment data and using it to inform lesson planning and classroom 
strategies. Observations conducted through classroom practice tools also indicated increased use of interactive 
teaching approaches, stronger student participation, and more collaborative learning environments. These 
changes reflect the cumulative impact of the programme’s Assess–Innovate–Showcase cycle: assessment data 
helps identify learning gaps, HCD supports teachers to design contextually relevant solutions, and showcasing 
platforms enable educators to reflect on and share evidence of change. Together, these processes are 
contributing to a gradual strengthening of evidence-informed teaching practice across participating schools.

Consolidating Programming and Expanding System 
Partnerships
Over four years of implementation, Schools2030 has contributed to strengthening teacher capacity, 
professional agency, and school-level innovation in some of Pakistan’s most challenging educational contexts. 
Teachers increasingly use assessment data to inform instruction and develop locally relevant solutions to 
learning challenges, while emerging partnerships with government systems and teacher education institutions 
are opening pathways for broader institutionalisation.

Taken together, the experiences of 2025 demonstrate how sustained investment in teacher agency, evidence-
informed practice, and collaborative problem-solving can generate meaningful improvements in both teaching 
practice and student learning. In remote and resource-constrained contexts such as Chitral and Gilgit-Baltistan, 
the programme has shown that when teachers are equipped with practical assessment tools, structured design 
methodologies such as HCD, and platforms to share their work, they are able to identify learning gaps, develop 
contextually relevant innovations, and contribute to broader conversations on education reform.

While system-level transformation remains a gradual process, the progress observed in 2025 reinforces 
the value of positioning teachers not only as implementers of policy but as active contributors to evidence, 
innovation, and professional learning. Strengthening the connections between classroom practice, teacher 
education institutions, and government systems will remain central to ensuring that these locally generated 
solutions continue to inform more resilient and responsive education systems in Pakistan.

READ THE FULL REPORT
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SCHOOLS2030

Portugal

A Year of Consolidation and Momentum
In 2025, Schools2030 Portugal strengthened its position as a national reference point for teacher-led, 
evidence-informed innovation. Working across 15 school clusters and 92 schools in Porto, Santarém, Leiria, and 
Lisbon, the programme engaged 519 education professionals, including 306 teachers, and directly reached 
3,295 students, with an estimated wider influence on 8,625 learners. Beyond the core network, open training 
and dissemination activities extended the programme’s reach, engaging 731 educators across 151 additional 
school clusters through workshops, seminars, and collaborative learning opportunities.

This year marked a clear shift from piloting toward consolidation. The programme’s three-step cycle – Assess, 
Innovate, Showcase – became more embedded in professional routines. Rather than functioning as isolated 
projects, teacher innovations were increasingly integrated into classroom practice and school-level planning. 
The cycle provided educators with a structured approach to identifying learning challenges, designing 
evidence-informed solutions, and sharing results with peers and system actors. In doing so, Schools2030 
Portugal continued to position teachers not only as implementers of reform but as contributors to professional 
knowledge and system learning.
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Teachers working in a design team during an HCD workshop

Assessment as a Driver of Improvement
Assessment work matured significantly in 2025. In collaboration with the Faculty of Psychology and Education 
Sciences at the University of Porto (FPCEUP), and with external evaluation conducted by the University Institute 
of Lisbon (ISCTE), Schools2030 Portugal expanded and refined tools measuring both literacy and socio-
emotional competencies across three age cohorts: 5, 10, and 15 years. These tools aim to capture broader 
dimensions of learning while remaining practical for classroom use.

Twelve school clusters implemented the holistic learning assessment tools through a certified 50-hour 
professional development course. Seventy-two participants – 63 teachers and nine technical staff – applied 
the tools in practice, reaching 585 students through structured assessments. Literacy tools were piloted and 
refined with direct feedback from teachers and students to ensure feasibility within classroom realities. At the 
same time, socio-emotional assessment measures continued to consolidate their role in everyday practice, 
helping teachers better understand student wellbeing, collaboration, and engagement.

Teacher feedback highlighted 
an important shift: assessment 
is increasingly viewed not as an 
endpoint but as the starting point 
for innovation. Analytical templates 
and practical supports reduced 
the technical burden associated 
with data analysis, enabling 
teachers to interpret findings more 
confidently and translate them 
into instructional decisions. The 
experience of 2025 reinforced a 
key lesson – holistic assessment 
becomes transformative when it 
is feasible, contextualised, and 
directly linked to classroom action.

A wall for gathering student feedback on various topics, used as a compliment to assess-
ment investigations by teachers in AE das Laranjeiras cluster
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Teacher-Led Design at Scale
Innovation capacity also expanded during the year. Across participating schools, 238 structured sessions were 
delivered, including 131 Human-Centred Design sessions and 54 sessions focused on assessment practice. 
Participation extended beyond classroom teachers to include 75 technical staff and 110 parents and caregivers, 
reflecting the programme’s commitment to building a broader learning community around students.

A revised innovation cycle, better aligned with the school calendar, allowed teachers more time to iterate 
and refine their work. This adjustment enabled innovations to move beyond early prototypes and become 
embedded within curriculum delivery. Rather than adding extra activities, teachers increasingly integrated their 
innovations directly into lesson planning and classroom routines.

EXPLORE MORE EXAMPLES OF TEACHER-LED INNOVATIONS FROM PORTUGAL

Financial support through the 
Flexible Response Fund helped 
schools accelerate implementation 
while maintaining teacher 
ownership of the process. Eleven 
school clusters received a 
combined €29,030.63 to support 
materials, experimentation, 
and documentation of their 
innovations. These investments 
allowed educators to test ideas 
in real classroom settings while 
ensuring that solutions remained 
grounded in the realities of 
Portuguese schools.

A major structural development 
was the creation of a national 
Trainers’ Pool. Fifteen educators 
completed Level 2 facilitator 
training, with 13 requesting accreditation. Supported by the strategic partnership with Santander Foundation 
Portugal, this pathway lays the foundation for responsible scale through accredited Levels 1–3 continuous 
professional development programmes.

Visibility, Evidence, and Emerging Impact
Public sharing of teacher-led innovation remained central to the programme. The National Showcase held in 
July brought together more than 133 stakeholders and featured 16 innovations presented by 49 educators. Two 
additional local showcase events demonstrated growing internal ownership, with teachers presenting their 
work to peers, school leaders,  
and regional education 
stakeholders.

Digital communication activities 
further expanded national 
visibility. Schools2030 Portugal 
generated more than 41,000 
social media visualisations during 
the year, while a redesigned 
online observatory platform and 
forthcoming innovation portfolio 
aim to make teacher-developed 
knowledge more accessible and 
transferable.

During the training of trainers, teachers were challenged to reflect on how learning occurs, 
highlighting the importance of using diverse methodologies that adapt to the needs of their 
trainees

A teacher marketplace, set up at the National Showcase event
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External evaluation conducted by ISCTE indicates consistent patterns of positive change. Teachers report 
higher levels of student engagement and participation, improvements in socio-emotional development, and 
warmer, more inclusive classroom climates. Educators also describe greater professional confidence and 
agency in shaping learning environments. While conclusions regarding academic attainment remain cautious, 
early evidence suggests positive trajectories in competencies that underpin long-term learning. System-
level influence is beginning to emerge, though it remains concentrated within schools directly involved in the 
programme.

Looking Ahead: From Consolidation to Responsible Scale
The year 2025 can be understood as a hinge moment for Schools2030 Portugal. The programme has moved 
beyond experimentation toward a more coherent model of practice. Assessment is increasingly connected to 
innovation design, facilitation capacity is expanding through the Trainers’ Pool, and showcasing activities are 
evolving into strategic opportunities for professional exchange and policy dialogue.

Our two foundations have a common mission – which  
is to reach 1500 teachers by 2027… We have already  

started to go outside of this group [of teachers]  to  
communicate the challenges we have been encountering in 

this movement – as you have seen, I am already saying “us”! …
We are really involved and our role is to amplify and increase 

ambition so that all Portugal can benefit from this model.
Ines Rocha de Gouveia, President Santander Foundation Portugal

Looking ahead, priorities include strengthening the 
link between assessment evidence and innovation 
design, deepening implementation follow-through 
and documentation, and expanding accredited 
professional development pathways through the 
Trainers’ Pool. Particular attention will be given to 
identifying innovations with strong equity and transfer 
potential, ensuring that teacher-generated knowledge 
can inform practice beyond the immediate network. 
Through Level 3 national training programmes, 
the initiative aims to reach at least 600 additional 
educators in the coming phase.

The central premise remains unchanged: teachers 
are not merely implementers of external reform 
but authors of professional knowledge. In 2025, 
Schools2030 Portugal demonstrated that when 
assessment, design, and public sharing operate as a coherent cycle, teacher-led innovation can move from 
isolated initiative toward sustained and credible system influence.

READ THE FULL REPORT

Teachers across the Ferreira de Castro school cluster wanted to create a 
culture of engaged students who felt a better sense of belonging. Watch 
to learn more.
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SCHOOLS2030

Tajikistan

Strengthening Teacher Agency and National Partnerships
In 2025, Schools2030 Tajikistan continued to strengthen teacher-led innovation across the country while 
deepening partnerships with national institutions responsible for assessment, teacher development, and 
education reform. The programme now operates in 200 public schools across all regions of Tajikistan, including 
Gorno-Badakhshan Autonomous Oblast, Sughd, Khatlon, the Districts of Republican Subordination, and the 
capital city, Dushanbe. More than 1,000 teachers and education professionals are engaged in the programme, 
with approximately 500 teachers participating annually in HCD training.

This expansion reflects a growing national interest in the Schools2030 approach. Following an initial phase 
working with 100 schools, the programme was extended at the request of the Ministry of Education and 
Science to reach an additional 100 schools across the country. The programme aligns closely with national 
priorities outlined in the National Strategy for Education Development, particularly efforts to strengthen 
effective pedagogy, improve teacher professional development, and enhance national assessment systems.

While administrative challenges temporarily paused some activities during the year due to the renewal of the 
Aga Khan Foundation’s national registration, the programme continued to make progress in strengthening 
assessment systems, building institutional partnerships, and preparing the next phase of teacher training and 
innovation.
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Advancing Holistic Learning Assessment
A major focus in 2025 was 
the continued development 
and institutionalisation of 
holistic learning assessment in 
collaboration with the National 
Testing Centre under the President 
of Tajikistan. Since 2022, this 
partnership has supported 
the design and refinement of 
assessment tools that capture 
both academic and non-academic 
learning outcomes.

With technical guidance from Oxford MeasurEd, specialists worked with the Schools2030 team to expand 
traditional assessment approaches beyond academic performance to include competencies such as creativity, 
communication, problem-solving, and student wellbeing. This represented a significant shift for the National 
Testing Centre, which had previously focused almost exclusively on academic testing. By incorporating broader 
dimensions of learning, the new tools provide a more comprehensive understanding of student development 
and help teachers identify areas for targeted classroom innovation.

Across participating schools, holistic assessment tools were designed for three age groups – 5, 10, and 15 
years – covering both academic subjects such as 
mathematics, science, and Tajik language, and non-
academic domains including creativity, self-awareness, 
communication, and relationship-building. These tools 
now provide a structured evidence base that informs 
the design of teacher-led innovations.

During 2025, the Schools2030 Tajikistan team also 
conducted a comprehensive review and adaptation 
of the assessment training package and supporting 
resources. Materials including the BEQI platform, the 
VITAL toolkit, and associated training content were 
translated and contextualised for Tajik education 
settings, ensuring they align with national terminology, 
pedagogical practice, and classroom realities.

Assessment workshop for Learning Partners under the project

Building Teacher Innovation 
Through Human-Centred 
Design
Teacher-led innovation remains central to the 
Schools2030 approach in Tajikistan. In 2025, the 
national team participated in a three-month global 
training on the updated HCD Sprint Toolkit, engaging 
alongside colleagues from across the Schools2030 
network. The training deepened national capacity 
to apply design thinking approaches to classroom 
challenges while strengthening collaboration between 
country teams, particularly with Kyrgyzstan.

As part of the training process, the Tajikistan team 
developed a design innovation addressing a key 
challenge identified through classroom observations: 
while many students demonstrate strong motivation 
to learn, they often struggle to apply knowledge to 
real-life situations. In response, the team designed a 

Teacher’s Guide to  
Problem-Based Learning
The Teacher’s Guide to Problem-Based Learning 
helps teachers bring competency-based learning 
to life by engaging students in solving real-world, 
interdisciplinary challenges. It places learners at 
the centre of the process, strengthening key skills 
such as critical thinking, collaboration, creativity, 
communication, research, and self-regulation.

The guide offers a practical framework for 
designing lessons around authentic problems 
linked to curriculum goals. Teachers facilitate 
inquiry and reflection, while students work 
together to explore challenges, develop 
solutions, and present their ideas.

Core features include:

•	 Real-world, open-ended problems 
connected to curriculum standards

•	 Collaborative inquiry and research-driven 
learning

•	 Peer and self-assessment to refine 
solutions

•	  Integration of ICT tools to support 
investigation and analysis

Activities can be adapted across subjects—
including mathematics, science, languages, 
ICT, and social studies—and range from short 
inquiry tasks to longer project-based learning 
experiences.
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Teacher’s Guide to Problem-Based Learning, which 
provides practical tools for integrating inquiry-based 
and competence-focused learning into everyday 
lessons. The guide includes structured activities, real-
life problem scenarios, and strategies for integrating 
research, ICT, and collaborative learning.

The programme also prioritised the localisation of 
the updated HCD toolkit. The Schools2030 Tajikistan 
team undertook a detailed process of translating 
and adapting the toolkit into local languages while 
integrating contextual case studies and classroom 
scenarios from Tajik schools. This localisation ensures 
that the methodology remains accessible and 
practical for teachers while maintaining the integrity 
of the global Schools2030 design process.

EXPLORE EXAMPLES OF TEACHER-LED INNOVATIONS FROM TAJIKISTAN

Strengthening Teacher Training Institutions
An important development in 2025 was the 
expansion of partnerships with teacher training 
institutions, particularly the School of Professional 
and Continuing Education (SPCE) at the University 
of Central Asia. In October 2025, the Aga Khan 
Foundation organised a three-day Training of Trainers 
workshop in Dushanbe for 12 staff members of the 
institution, introducing them to the HCD approach 
and building their capacity to facilitate future teacher 
training programmes.

Through interactive sessions and group-based 
design exercises, participants experienced the full 
HCD process and developed practical solutions 
addressing classroom challenges. Among the 
innovations presented during the training were 
proposals for STEM corners that enable hands-on 
experimentation, an AI-supported school assistant, 
and toolkits designed to support student-centred 
learning. These initiatives demonstrated how design 
thinking can translate classroom insights into practical 
improvements to teaching and learning environments.

The partnership represents an important step 
toward embedding the Schools2030 methodology 
within Tajikistan’s teacher development ecosystem. 
By integrating HCD approaches into institutional 
training programmes, the initiative aims to ensure that 
teacher-led innovation becomes a sustained element 
of professional learning rather than a stand-alone 
project.

Experiencing Human-Centred Design firsthand  
has transformed our understanding – what was once  

a concept is now a tool for meaningful change. SPCE now  
aims to make this approach part of its programs and courses.

Farrukhsho Fraidonov, Director of SPCE in Tajikistan

The Chemistry and Biology Clubs, created by teacher Nazokat 
Mahmadieva, are bringing science to life in a school with limited 
resources for practical lessons.

Discussion process, HCD Training of Trainers for SPCE, UCA staff

Presentation of the “Stem corner” design solution during the ToT on 
Schools2030 HCD for SPCE, UCA staff
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Showcasing Innovation and Strengthening Global Exchange
Schools2030 Tajikistan also remained actively 
connected to the wider global programme during 
2025. Representatives from the country team 
participated in the Schools2030 Global Forum held 
in Nairobi, joining educators, policymakers, and 
development partners from across the network. The 
forum provided an opportunity to share insights from 
Tajikistan’s experience adapting the HCD toolkit to 
local contexts and to exchange lessons on scaling 
teacher-led innovation in diverse education systems.

Teacher innovations continued to be shared nationally 
through the Schools2030 innovation gallery and 
the Digital Learning Platform. Communication 
efforts included newsletters, videos, and photo 
documentation of training activities, helping to 
highlight examples of teacher creativity and classroom transformation. Several innovations were translated and 
shared in multiple languages to support knowledge exchange across the global Schools2030 community.

Evidence of Impact in Classrooms
Evidence collected through monitoring visits and reports from Learning Partners indicates positive changes in 
teaching practices and student engagement across participating schools. One notable area has been science 
education. Teacher-led innovations promoting hands-on, inquiry-based science learning have increased student 
participation in national competitions and encouraged students to design their own science projects.

Teachers who participated in HCD training also reported significant changes in their teaching practice. Lessons 
increasingly incorporate low-cost or no-cost learning materials, often created collaboratively with students. In 
many schools, teachers and students have worked together to establish learning resource corners that provide 
spaces for experimentation, collaborative learning, and student-led exploration.

Digital equipment provided through the programme has also enabled schools to participate more actively in 
national and international Olympiads, with students achieving notable results. Overall, Schools2030 innovations 
have contributed to more learner-centred pedagogical practices, stronger student engagement, and more 
dynamic classroom environments.

Looking Ahead: From Innovation to System Integration
Despite the operational challenges experienced during the year, 2025 laid important foundations for the 
next phase of Schools2030 in Tajikistan. Key achievements included the localisation of the HCD toolkit, 
strengthened assessment systems in partnership with the National Testing Centre, expanded collaboration with 
teacher training institutions, and continued participation in global learning exchanges.

Looking ahead, the programme aims to identify and scale promising pedagogical innovations in areas such as 
STEM education, climate awareness, early childhood development, and primary education. Efforts will focus on 
strengthening pathways from school-level experimentation to system-level adoption, including collaboration 
with pedagogical universities and teacher training colleges.

Taken together, the developments of 2025 reflect a gradual shift from school-level experimentation toward 
stronger institutional alignment. Partnerships with the National Testing Centre and the University of Central 
Asia have begun to embed Schools2030 methodologies within national assessment and teacher development 
structures, while collaboration with the Ministry of Education and Science continues to support strategic 
alignment with national education priorities. As programme activities resume and expand, the focus will 
be on strengthening these institutional partnerships, scaling promising innovations in areas such as STEM, 
climate education, and early childhood learning, and ensuring that teacher-generated evidence and practices 
contribute more systematically to national education reform processes.

READ THE FULL REPORT

Short video of Tajik booth at the Walimu Soko in Nairobi’s 
Global Forum.
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SCHOOLS2030

Tanzania

Climate Pedagogy as a Driver of Learning and System 
Innovation
In 2025, Schools2030 Tanzania continued 
implementation across three districts – Lindi 
Municipal and Mtama District in Lindi Region, and 
Temeke Municipality in Dar es Salaam – reaching 
90 government schools, including 30 pre-primary, 
30 primary, and 30 secondary institutions. The 
programme maintained a strong focus on integrating 
climate education into classroom practice, building 
on pedagogical solutions developed in 2024. Rather 
than introducing new innovation cycles, the year 
emphasised consolidating these approaches and 
supporting teachers to embed climate action within 
everyday teaching and learning processes.

A teacher at Mingoyo secondary school delivers a science lesson 
by integrating climate action through tree seedling activities
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This work aligns closely with Tanzania’s Education and Training Policy, which recognises climate and 
environmental awareness as cross-cutting priorities within the education system. Teachers across participating 
schools integrated climate action into lessons in Kiswahili, English, mathematics, science, geography, and civics, 
demonstrating how environmental learning can strengthen rather than compete with core curriculum delivery. 
Activities such as tree nurseries, recycling initiatives, vertical gardens, and renewable energy demonstrations 
transformed school environments into practical learning spaces where students could engage directly with 
sustainability concepts.

Strengthening Holistic Learning Assessment
Holistic assessment remained central to the programme’s approach. In 2025, teachers administered learning 
assessments across academic and non-academic domains – including literacy, numeracy, creativity, civic 
engagement, and climate awareness – using tools validated by the programme’s global assessment partner, 
Oxford MeasurEd. Start-of-year assessment data was collected from 1,575 students across 60 schools, 
alongside classroom observations of 105 teachers, enabling educators to identify learning gaps and adapt 
instructional strategies throughout the academic year.

These assessments also generated new insights into students’ understanding of climate change. While 
students demonstrated strong attitudes toward climate action, scoring 43 percent on climate attitudes, 
knowledge scores remained lower at 24 percent, highlighting the need for continued emphasis on climate 
literacy within classroom instruction.

Climate Action in the Classroom
Climate-integrated teaching approaches now directly 
engage 13,604 students across participating schools. 
Teachers report that linking environmental action to 
classroom instruction makes learning more practical 
and participatory, strengthening students’ curiosity, 
collaboration, and motivation to learn. Climate 
activities have been successfully integrated across 
subjects and age groups, particularly within early 
literacy and numeracy learning.

These approaches have also strengthened 
students’ environmental awareness and community 
engagement. Many schools now involve learners 
in tree planting, school gardening, and other 
sustainability activities that connect classroom 
learning with local environmental challenges. In this way, climate action has become both a pedagogical 
strategy and a catalyst for student leadership and community participation.

Teachers from Lindi and Dar es Salaam participate in a professional development workshop on student assessment, building skills to im-
prove their formative assessment practices

Teacher Emmanuel Kivatiro, from Mbande Secondary School, 
demonstrates how to mix soil for a tree nursery during his biology 
session
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Evidence of Learning Gains
Assessment data collected since the programme began demonstrates substantial improvements in learning 
outcomes. Among pre-primary learners, literacy proficiency increased from 28 percent in 2022 to 85 percent 
in 2024 – a 57-point gain that reflects major improvements in early learning readiness. At the primary 
level, literacy performance, particularly in Kiswahili, has continued to improve year-on-year, supported by 
strengthened teacher assessment practices. Secondary numeracy has also shown significant progress, rising 
from 17 percent proficiency in 2022 to 62 percent by 2024.

Classroom observation data further indicates improvements in teaching practice. Teachers increasingly 
demonstrate stronger emotional classroom climates, clearer instructional strategies, and more effective 
facilitation of collaborative learning and critical thinking. These shifts suggest that teacher-led innovations are 
contributing to more inclusive, student-centred learning environments across participating schools.

Showcasing Innovation and Strengthening Partnerships
Schools2030 Tanzania continued to share its experiences through national and global platforms. Teachers 
presented climate pedagogy innovations at the Utafiti Elimu education research event in Zanzibar, highlighting 
how environmental learning activities can improve both student engagement and environmental awareness. 
Tanzanian educators also participated in the Schools2030 Global Forum in Nairobi, contributing to discussions 
on teacher leadership, innovation, and evidence-informed education reform.

We had the privilege of participating in the  
Schools2030 Global Forum in Nairobi. The forum  

featured rich discussions through plenary and breakout 
sessions that deepened our understanding and inspired 

practical ideas for improving education in Tanzania.
Wande Mkonyi, Head Teacher, Toangoma Primary School, Dar es Salaam and Batholomayo  

Mshuza, Classroom Teacher, Mingoyo Secondary School, Lindi

Tanzanian teachers with the Schools2030 East Africa team at the global Forum in Nairobi
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Research partnerships further strengthened the programme’s evidence base. The Teacher Agency and 
Innovation in Tanzania (TAIT) study – led by the University of Glasgow and the University of Dar es Salaam 
– continued collecting data from hundreds of teachers to explore how educators understand and exercise 
professional agency within the education system. The programme also contributed to the Global Partnership for 
Education Knowledge and Innovation Exchange (GPE-KIX) initiative exploring how design-thinking approaches 
can strengthen teacher development.

From Classroom Innovation to System Influence
The experience of 2025 highlights the growing 
potential of climate pedagogy as both a teaching 
strategy and a pathway to broader system change. 
By embedding environmental action within everyday 
teaching practices, Schools2030 Tanzania has 
strengthened student engagement, improved 
foundational learning outcomes, and supported 
teachers to adopt more interactive, inquiry-based 
instructional approaches.

EXPLORE EXAMPLES OF TEACHER-LED 
INNOVATIONS FROM TANZANIA

As the programme moves into its next phase, the 
focus will shift toward scaling these climate-integrated 
pedagogies to new cohorts of teachers and schools. 
Building on the evidence generated since 2022, 
Schools2030 Tanzania is increasingly positioned to contribute practical insights to national discussions on 
education quality, climate education, and resilient learning systems.

READ THE FULL REPORT

T-Learning has transformed classrooms across Tanzania and 
Kenya with its hands-on approach.
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SCHOOLS2030

Uganda

Advancing Inclusive Education Innovation
In 2025, Schools2030 Uganda strengthened its work supporting teacher-driven innovation to improve holistic 
learning outcomes across early childhood, primary, and secondary education. Working across 30 schools 
in Kampala, Wakiso, Mukono, and Luwero districts, the programme engaged teachers, school leaders, and 
communities in the Assess–Innovate–Showcase cycle to identify learning challenges, design classroom 
solutions, and share evidence of impact. Through collaboration with partners including the Madrasa Early 
Childhood Programme (MECP), Sightsavers, and the Global Center for the Development of the Whole Child 
at the University of Notre Dame, the programme combined assessment, HCD, and research partnerships to 
strengthen classroom practice while contributing to broader learning about teacher agency, innovation and 
inclusive learning.
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Strengthening Evidence-Informed Teaching through 
Assessment
A central pillar of the programme is the use of holistic learning assessment tools that enable teachers to 
measure both academic and social-emotional competencies. These tools assess domains including literacy, 
numeracy, creativity, empathy, self-efficacy, and relationship-building across age groups of 5, 10, and 15 years. 
Since the programme began, more than 700 teachers have received professional development training on how 
to use these tools to understand student learning, analyse classroom environments, and adapt their teaching 
practices accordingly.

In 2025, this work advanced further with the development of an assessment data dashboard that enables 
educators and programme teams to visualise learning trends over time. The insights generated through 
assessment have helped teachers identify specific learning gaps and design targeted responses through the 
HCD process. Building on teacher feedback, Schools2030 also began co-designing a continuous professional 
development course focused on formative assessment and the practical use of learning data to inform 
instruction, with testing and validation planned for 2026.

Incubation Co-Creation Workshop involving Incubate Teachers and Mentors in Kampala

Driving Early Childhood 
Innovation through Human-
Centred Design
HCD remained central to the programme’s approach 
to teacher-led innovation. In 2025, Schools2030 
expanded its collaboration with the Madrasa Early 
Childhood Programme to support pre-primary 
teachers and school communities to address key 
challenges in early childhood education. Building 
on earlier research identifying gaps in parental 
engagement and playful learning environments, 
teachers and community members co-designed 
innovations aimed at transforming early childhood 
centres into community hubs of play and learning.

Ten early childhood centres formed design teams including teachers, school leaders, and parents to develop 
and test locally relevant solutions. Following a district learning expo that brought together educators and 
stakeholders to review these ideas, the most promising innovations were selected for incubation and 
implemented across 20 early childhood centres in 2025. These initiatives focused on strengthening parental 

The Improvised Abacus innovation supports early numeracy 
using low-cost and recyclable materials to engage students in 
hands-on learning.

 S
ch

oo
ls

20
30

  A
nn

ua
l R

ep
or

t 2
0

25

68

https://youtu.be/wJVsim-sEZc


participation, expanding opportunities for play-based learning, and using locally available materials to enrich 
classroom environments.

Explore examples of teacher-led innovations from Uganda

The incubation process enabled teachers to test, refine, and document their innovations with ongoing 
mentoring support. As a result, five “solution packs” were developed to capture the design process and provide 
practical guidance for other teachers seeking to adapt and apply these approaches in their own classrooms.

This project has helped me a lot – it has unlocked my  
potential. I have become a better teacher, I’ve even  

become very close to the students.….To my colleagues, 
teachers, I want to say – everything we do matters in the  

life of a child.
Stephen Ariaka, History and Geography teacher, Modern Secondary School Ochoko, Arua

Strengthening Inclusive Education through the Sightsavers 
Partnership
A major development in 2025 was the launch of a multi-year partnership with Sightsavers to strengthen 
Schools2030’s work on inclusive education and learning differences. This collaboration focuses on ensuring 
that teacher-led innovations respond effectively to the needs of learners with disabilities and learning 
differences, while strengthening teachers’ capacity to design inclusive classroom practices.

Initial work focused on building the knowledge and capacity of programme staff, pedagogy mentors, and 
design coaches through residential workshops on inclusive education principles and strategies for supporting 
diverse learners. These sessions equipped mentors and coaches to integrate inclusive practices into the HCD 
innovation cycle as they support teachers and design teams.

The partnership is also reviewing and strengthening the Schools2030 design thinking toolkit to ensure 
that inclusion is embedded within the innovation process itself. In 2026, a cohort of more than 30 teachers 
participating in the innovation incubation process will receive targeted support from Sightsavers and 
programme mentors to adapt and refine solutions that respond to the needs of learners with disabilities and 
learning differences.

These inclusive innovations will be evaluated and showcased through national platforms, with the aim of 
developing scalable approaches that can strengthen inclusive education practices across Ugandan schools.

Elevating Teacher 
Voice through 
Showcasing
Showcasing continued to play a 
central role in amplifying teacher 
innovation and strengthening 
professional identity. In 2025, 
district-level showcase events 
brought together teachers, school 
leaders, community members, and 
education stakeholders to review 
innovations emerging from the 
design process.

Incubation teams in Luwero watch teachers from Katikamu Primary school present their 
innovation
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Nine design teams from Mukono, Wakiso, and Luwero districts presented solutions focused on playful learning 
approaches, parental engagement, and the creative use of low-cost learning materials. Teachers were 
supported through dedicated pitching workshops designed to strengthen their ability to communicate evidence 
of impact and present their innovations with confidence.

Uganda also contributed to the global Schools2030 community through participation in the Global Forum in 
Nairobi. A teacher from Mackay Memorial College presented the innovation “Adios Heat,” a locally developed 
solution addressing extreme classroom heat through a low-cost fan powered by a simple chemical energy 
system. The innovation illustrated how teacher-led experimentation can respond to emerging challenges such 
as climate change while strengthening student engagement and applied learning.

The Uganda team presents the Adios Heat innovation and other learning materials at the Global Forum

Evidence of Progress in Teaching and Learning
Assessment data collected over recent years indicates encouraging improvements across several learning 
domains. At secondary level, numeracy performance increased from 52 percent in 2022 to 61 percent in 2024, 
while primary literacy outcomes improved from 55 percent to 65 percent over the same period.

Teachers attribute these gains to deeper insights generated through holistic assessments and the introduction 
of more interactive, student-centred teaching practices developed through the HCD process. In early childhood 
settings, assessments also highlighted strong development in social and relational competencies, reflecting the 
emphasis on collaborative and play-based learning approaches.

Teachers report that participation in Schools2030 has strengthened both their instructional practices and 
professional confidence. Opportunities to present innovations at showcase events have further reinforced 
teachers’ sense of agency and recognition as contributors to education improvement.

Reflecting on Progress and Looking Ahead
The experience of 2025 demonstrates how structured support for teacher-led innovation can generate 
practical solutions to classroom challenges while strengthening professional learning systems. By combining 
holistic assessment, HCD, and structured showcasing platforms, Schools2030 Uganda has enabled teachers to 
diagnose learning gaps, experiment with new approaches, and generate evidence of impact.

Looking ahead, the programme will focus on refining and scaling the early childhood innovations currently 
undergoing incubation, strengthening teacher capacity in formative assessment and evidence-informed 
instruction, and advancing inclusive education approaches developed through the Sightsavers partnership. 
Together, these efforts aim to ensure that teacher-generated solutions continue to inform improvements in 
classroom practice while contributing to broader progress toward inclusive and equitable education.

READ THE FULL REPORT
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