SCHOOLS2030 TEACHER SELF- REFLECTION TOOL 1: Draft 3 150222
THE TEACHER SELF-REFLECTION FORM
How to use this Teacher Self- Reflection Form
This tool is to help you reflect on your classroom teaching and learning practice, after being observed by a head teacher, mentor or peer.   It is a professional development tool to help you and your  head teacher/ mentor determine how well you are teaching and how well students in your classes are learning in areas that are key to improving students’ holistic learning outcomes. It is not for inspection but concentrates on helping you develop as a professional teacher throughout the year.  
The tool covers the two key areas of creating a Supportive Learning Environment and Quality Teaching and Learning Practices in the classroom. Within these it covers the following eight dimensions, providing behaviour statements  that  look at what teachers  and students are saying and doing in the classroom.   The dimensions are: 
	A. Supportive Learning Environment 
	B. Quality Teaching and Learning Practices

	1. Emotional Climate
	3. Facilitating Learning

	2. High Expectations 
	4. Critical Thinking and Creativity

	
	5. Social and Collaborative Learning

	
	6. Learning to Learn

	
	7. Checks for Understanding

	
	8. Feedback 



At the beginning of the year, you will have an opportunity to discuss your responses on this tool after the first observation by your head teacher/peer. It can help you develop solutions to learning gaps in your school through the  Schools2030 Human-centred Design process, along with the assessments of student holistic outcomes that you will conduct.  Head teachers/ peers will also observe your classroom teaching and learning practices in the middle and at the end of the year  to help you progress through the goals that you set for improvement.  The tool includes all the classroom behaviours that are included in the observation tool that your headteacher/peer will use to observe you and give you feedback. The observer will also have additional reflection questions that s/he can use or adapt to help you reflect deeply on your teaching practices and how you can build on these to further improve the learning of all students in your classroom. 
Instructions
Please think about how you teach generally, during the last week or how you taught the lesson that was observed by your head teacher or mentor. Reflect on how you prepared for the lesson, what you were saying and doing in the class, how students were responding and what they were learning. Please try to be honest.  You can answer ‘often’, ‘sometimes’, ‘rarely’ or ‘never’.  Please also state what you think your strengths are in each of the dimensions and what you want to focus on to improve. At the end you can choose three goals to work on in the short- and long-term and discuss  these with your observer/mentor. 
	Your Name: 
	Date of Observation:


	Male/Female:

	Grade/Class:                   
                      

	School: 
	Subject/Topic:


	No. of students:
	Time of lesson: 


	No. of Girls:                                  No. of Boys:
	


2



	
HOW OFTEN DO THESE TEACHING PRACTICES  AND INTERACTIONS TAKE PLACE IN YOUR CLASSROOM?

Please think about the beliefs and practices that you generally use in your teaching,  over the last week or in the lesson observed.  Please indicate whether you use these behaviours often, sometimes, rarely or never in the right hand columns. Some examples  and questions are given to help you understand the behaviour statement. Please respond as honestly as possible so that your mentor/observer can help you improve your teaching and how well students learn in your classroom. 


	

	A. 
	SUPPORTIVE LEARNING ENVIRONMENT 


	1. 
	EMOTIONAL CLIMATE 
Students learn best within a supportive, warm and inclusive learning environment in which they feel safe and are encouraged to take learning risks. This section explores how you make students feel welcome through treating them with respect, attending to their needs and making them feel valued. It looks at your interactions with the students as well as  how they interact with each other. 


	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	1.1. I  treat all students respectfully. 

For example:
 Do you use students’ names, consistently use polite language and culturally relevant signs of respect? 
Do you listen to and talk to all students in a warm, positive, caring, empathetic and encouraging manner?  
Do you use good eye contact and get onto the student’s level such as sitting on the floor, bending or kneeling down?

	
	
	
	

	1.2. My interactions with students are positive, warm and mutually pleasing.

For example:

 Do you greet all students warmly at the start of the day or lesson? Or do you have a ritual of different ways they can greet you e.g. shake hands, bow, wave hands in the air, say hello in a different language?
Do you and the students express positive, playful emotions e.g. humour, surprise, delight and encouragement?
Do you frequently move around the room, talk to individual students about things in their lives and encourage every child?  
Do students approach you comfortably? Do you model respectful, trusting relationships?

	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	1.3. I respond to my students’ emotional, physical and material needs.

For example:
 Are you aware of what students may need?  If students do not have equipment such as pencils, do you respond to them so that they can do the task, such as having spare pencils or encouraging another student to offer a spare pencil?  
Do you notice students who are not wearing uniform, not paying fees and try to find out why and help them?
Are you aware of problems that may be occuring in students’ homes and how this could be impacting their behaviour and learning in school?
If a student is consistently late do you ask to speak to the student later so you can find out the reason and try to help? 
If a student has a special need, do you respond well e.g if  student cannot see a board you move her/him so they can, rewrite/provide  something in larger text; provide a different type of task to include partially sighted children? Do you plan for individual needs? 
If a child has a stomach ache and  needs to go to the toilet, do you allow her/him to do so?
If a child is upset for some reason, e.g. a low grade,  do you help her/him find out the reason and if there is a problem at home? 
Do you try to find out who each individual learner really is?  Would a student in your class be able to say ‘My teacher knows me” ?
	
	
	
	

	1.4. I do not exhibit bias on the basis of  e.g. gender, disability, colour, ethnicity, linguistic or socio-economic background.  

For example:
Do you not show any bias with the children on the basis of a) gender, b) disability and c) other such as colour, language, ethnic or socio-ethnic background? 
Do you provide equal opportunities to all students regardless of gender, ability and background and have high expectations of all children to participate well in your lesson? 
Do you asks girls and boys to answer questions,  take on the same roles and do the same tasks such as tidying up, making tea, getting the register etc.? 
Do you make sure you do not give preferences to certain children and do not label or stigmatise children?
	
	
	
	

	a) Gender
	
	
	
	

	b) Disability
	
	
	
	

	c) Other/backgrounds




	
	
	
	

	1.5. I challenge stereotypes, e.g. gender, disability, colour, ethnicity, linguistic or socio-economic background.  
For example:
Do you challenge stereotypes that arise from student talk or the materials used e.g. labelling boys as noisy  or girls not being good at maths?  
Do you question the stereotypes e.g. pictures of only men being in professions; negative comments related to a refugee, a student of a different colour,  from a poor background or with a disability? 
Are you aware when students may not want to work together because of bias and challenge this? 
Do you use examples that portray people of all genders, abilities and backgrounds in positive roles?
Do you involve students in questioning, exploring and discussing stereotypes, e.g. “Why do we think that only boys can be engineers?”, “ Is it true that women from a low caste cannot be airpilots or CEOs?” Why do you think so?, “ Is it right that men cannot show emotions- what do you think?”, “Why do we think that people with a disability cannot be successful- what examples do we have of successful women with different abilities?” 
	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	1.6. I notice when students are in distress, isolation or being bullied etc. and respond with empathy.
For example:  Do you notice when students are in distress or isolated for any reason? Do you act upon it e.g. change seating arrangements, discuss with the class how it feels to be excluded and what positive actions can be taken.
Do you make a point of speaking to the excluded student to listen to how s/he feels? Do you include stories on e.g. bullying, feeling excluded, being a refugee etc? 
Do you help children express what they feel and learn to communicate assertively?

	
	
	
	

	1.7. Students in my class demonstrate sensitivity, empathy and respect towards each other and are willing to help peers when they are distressed. 
For example:
Are your students happy to work with each other and interact with respect? 
Do your students comfort and show empathy towards each other when someone is upset?
Do students want to do something for a child who is ill or in difficulty? 
Do students appreciate each other when e.g. getting an answer right or when a student has worked really hard. 
Do students themselves raise the need to be sensitive, not hurt each other’s feelings and try to put themselves into the shoes of others (empathise)? 
	
	
	
	

	    Reflection  on Creating a Positive Emotional Climate: Use the boxes to make notes 


	My strengths in creating a positive emotional climate 
	The area I need to focus on to improve.

	
	

	
	

	
	

	
2.
	HIGH EXPECTATIONS

Students learn best when the teacher communicates the highest expectations for learning  and behaviour from each student.  This section explores how you communicate expectations,  help students make ethical and socially responsible chioces and provide opportunities for students to take on meaningful roles in classroom activities. It looks at whether you promote positive behaviour, set clear behaviourial expectations for different parts of the lesson and focus on the expected behaviour when re-directing misbehaviour, so the students are well behaved and can focus on learning. 


	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	2.1. [bookmark: _Hlk86764435]I communicate the highest expectations of  all students for both learning and behaviour. 

For example: 

 Do you communicate the highest expectations of all students in relation to the  learning and behaviour you would like to see, e.g. through what you say and do, your tone and body language and the confidence you have in your students to learn? 
Do you believe that every student in your class can learn well?
Are your instructions clear, repeated or re-phrased so that all students understand what is expected to learn well in a particular task or activity? Do you tell them how to behave and work on a particular task,e .g using a quiet voice in groups, taking turns to speak, listening carefully etc. ?
Do you develop classroom agreements (rules) with the students of what is needed for them to learn well? Do you remind students of these? Do students uphold these by themselves and remind each other what they agreed when misbehaviour occurs? 
Do you start the lesson with an activity at the beginning of the lesson to get them focused if it takes time for the class to settle?
Do you plan for and tell students what to do if they have finished an activity? 
Do you notice a student who is consistently OR suddenly naughty and try to determine the reason e.g. s/he is in distress because something has happened at home. Also see  1.3. and 2.3. 
	
	
	
	

	2.2. I acknowledge positive student behaviour. 

For example: 

Do you look for  student positive behaviours that you can acknowledge, by saying e.g. ‘this group is working well’? 
Do you specify what students are doing well and encourage others?
e.g. “ Wow, I can see that Group C has given each member a role to play and are actively working on their assignment……. AND I can see Group D really concentrating hard on making the visuals meaningful. Fantastic- can’t wait to see your presentation! “   

	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	2.3. I focus on the expected behaviour and redirect  misbehaviour.

For example: 
Do you notice when students misbehave and re-direct them to behave better by focusing on the behaviour you would like to see? e.g. by saying “ I can see Group 3 working very well with quiet voices – lovely to see this! Let me see if there is another group working well.”; or by walking to a noisy group, establishing eye contact and quietly asking them to use quiet voices so that they do not distract others; or having a quiet activity after an energetic one to calm students down. 
Do you use body language effectively to re-direct misbehaviour? e.g. establishing eye contact and waiting for the class to be quiet to start the lesson; looking up at the whole class and using eye contact, walking past/near students misbehaving expecting them to behave etc. 
Do you plan your lesson thinking through how students may misbehave and your responses?
Do you anticipate problems and think about how you could reduce them? e.g. giving clear instructions moving into groups, asking or reminding children to leave the class in an orderly fashion. 
When a student regularly misbehaves, adopts a particular unhelpful role or is someone with whom you feel particularly irritated: do you try to look behind the behaviour, and to look at the need being expressed and the strength being demonstrated. Do you ask ‘Who is this student in front of me?’.  Do you try to find out more about the child and her/his life circumstances? Do you try to find the strength behind the misbehaviour, e.g. the student who shouts out the answer may be enthusiastic; the child who complains about the activity is brave and can give feedback; the bully who is neglected and bored has  academic qualities, the latecomer who is a family carer, the drug pusher with leadership qualities etc. ? 
Or are your students generally well-behaved – why do you think this is so?

	
	
	
	

	2.4. I help students make ethical and socially acceptable choices. 

For example: 

Do you help students make ethical and socially acceptable chioces through e.g. involving students in discussion on what is ‘fair’,  guiding children to share with each other, thinking about how they can help those in need and acting on this,  think through the choices they make about a dilemma.
Do you use experiential activities so that students can think about how it feels when someone is favoured over another? Or the implications of choices that they make? 
Do you include discussion on local or national events that serve as opportunities to discuss social and ethical choices?
Do you include activities such as using Maths word problems related to the rich and poor and global poverty; creating a poster on corruption or enrolling out of school children, or helping to solve a local community issue? 



	
	
	
	

	2.5.  I provide opportunities for students to take on meaningful roles in the classroom. 

For example: 

 Do you give students tasks that are beyond taking the register to the office, passing out materials, wiping the board or cleaning the classroom?
Do you ask students to e.g. solve an equation on the board and explain how they tackled the task? Do you then ask others if they used a different method and discuss with the class the method they prefer? 
Or ask them to tell the story they read the night before with expression? Or make a presentation on why caring for the environment is important? 
Or decide on roles to prepare and deliver a TV/radio programme on the right of every child to be safe, play a game on Child Rights or design a campaign of getting every child back into school? 
Do students have an opportunity to choose a class representative for e.g. the Students Council?

	
	
	
	

	Reflection  on Communicating High Expectations


	[bookmark: _Hlk86923279]My strengths in communicating high expectations. 
	What I need to focus on to improve.

	
	

	
	

	
	




	B. 
	QUALITY TEACHING & LEARNING PRACTICES


	3. 
	FACILITATING LEARNING 

Students learn best when teachers become facilitators of learning helping to improve students understanding and holistic learning outcomes. This dimension looks at whether you articulate the expected learning outcomes, explain concepts clearly and connect these to classroom activities, students’ lives and prior learning. It also addresses providing students with  a variety of appropriate strategies and materials, choices and differentiated learning activities for the varied levels of the students,  as well as whether your lessons are well-structured and paced and that all students are engaged in learning activities. 

	How often does the following occur?
	Often
	Sometimes
	Rarely
	Never

	3.1.
	I explicitly articulate the expected learning outcomes of the lesson and relate activities to these.

For example: 
Do you plan your lessons to have clear learning outcomes for the students? 

Do you explicitly state what you expect the students to learn  (in terms of knowledge, skills, attitudes and values) by the end of the lesson? e.g. learn about photosynthesis, be able to multiply fractions, use a dictionary easily, be able to tell the difference between gases, solids and liquids, to be able to empathise. 

Do you  clearly link classroom activities to the expected learning outcomes and make sure children understand the outcomes expected? 

	
	
	
	

	3.2. 
	I explain concepts and content clearly.

For example: 

Do you explain concepts and content clearly to students so they understand well,  e.g. provide a clear definition of an ecosystem and show two graphic examples and ask students to give you two more? .  Or before reading a story, pulling out the difficult/new words, give examples of how to use them and ask students to mime or visually portray them? 

Or giving  two examples of ‘instructions’ asking students to identify features and then pull out instructions in a recipe for a national dish. They then sequence instructions for a dish or write instructions for their favourite dishes. 



	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	3.3.
	I use a variety of appropriate learning strategies, tasks and materials. 
e.g. auditory, visual, movement, play, role-play, multisensory, experiential, discussion, presentation, and use low-cost local materials. 

For example: 

Do you use a variety of appropriate strategies, tasks and materials to teach concepts/content e.g. using materials from the natural environment for children to explore, observe and draw; 
Do you e.g. explain what a pattern is, drawing an example, asking children to clap out a pattern and then to change it while walking around a room and others follow, and then singing a song and dancing based on the character/plot of a story that builds in patterns?
Or brainstorming the differences between an urban and rural environment, deciding which pictures fit into these, discussing the advantages and disadvantages of living in a rural and urban environment.  Or students create a game, quiz or riddles on this. 
Or asking students to research and  draw a map of the world on a large orange and then cutting this to see what it looks like two dimensionally. They then demonstrate one emotion and one learning from the task to the class expressed through a shape or movement. 
	
	
	
	

	3.4. 
	I provide students with choices. 

For example: 
Do you enable students to make two or more substantive choices related to the expected learning outcomes? e.g. choose between writing an essay or newspaper article, making a presentation, video on a healthy diet; or between working alone or in a group on a task, or students can choose activities from a list of tasks set for the unit.
Do you respond positively to students suggesting they do an activity in a different way? E.g. develop a rap song or poem, entering a competition developing an app related to assisting illterate parent to read with their grandchildren. 
	
	
	
	

	3.5. 
	I meaningfully connect the lesson to previous learning or other content knowledge and students’ daily lives.
For example: 
When teaching  fractions, do you relate the content to students’ experiences by asking, “Who has had to slice a birthday cake? How did you make sure there were enough and equal slices for everyone? Learning about fractions can help us divide a cake equally between people.” 
Or connecting the lesson to a prior lesson on halves by saying, “Remember yesterday we learned about halves? What two things can you remember? Yes, we learned that when we cut a cake in half, we can share it equally between 2 people. Today we will learn how to divide the cake into fourths, so 4 people can share the cake. When we were forming halves we made sure we had 2 halves of identical size. The same thing is true when we are forming fourths: we have to make sure to keep four slices of the same size.” 
	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	3.6.
	I provide and adjusts activities relevant to the level of the students. 

For example: 
Do you provide more challenging tasks to students to have a better understanding of the content and more structured and varied tasks to those who are struggling and need more support? 
Do you provide tasks that are graded from basic to higher levels so students can work through them? 
Do you work with students needing more support  to help them progress? 
Do you plan for and have additional tasks for students who complete their work before others? 
Do you note common mistakes that students make and inform students e.g. the difference between using capitals and lower case letters?
Do you change the difficulty of your questions to enable students to answer correctly and then move onto a more difficult question they have to think more about?
Do you change groups to have students at similar or different levels so they can learn from each other  and be challenged? 
	
	
	
	

	3.7. 
	I provide a beginning, middle and end to my lesson/s with good sequencing and pacing. 

For example: 
Are your lessons well-planned and structured with a clear beginning, middle and end?
Are the activities sequenced well and the time given to them appropriate?
If students are getting bored do you change things or/and use an energiser? 
Do you provide an exciting or relevant beginning to your lesson to get students interested?  e.g. using brainstorming on what makes a ‘good’ or ‘bad ‘person’ to start a lesson on adjectives; providing pictures of different people, actions and emotions to students to write a descriptive paragraph, a quiz on yesterday’s concept that is to be developed further in the current lesson etc.   
If students are involved in a good discussion, are you flexible in changing your lesson plan so there is more time for the discussion? 
Do you at the end of the lesson asks students what the learning outcome was and to give a thumbs up or other sign to indicate if they think they have learned e.g.  what an adjective is, or tell them to give you two things about adjectives and to refine their paragraphs for the next day and to pack up and leave quietly.  

	
	
	
	

	3.8 
	All or most of the students in my classroom are engaged in learning activities.

For example: 
Are all or most of your students happy and interested  and focused on  learning and volunteer to participate in the lesson by e.g. putting their hand up to answer and ask questions, expressing ideas, taking on roles?
Do students also share experiences without you asking e.g. relating a personal experience of sadness such as a death in the family, or an open-ended difficult question such as “ Why do people believe in different Gods?”
At the end of the lesson do students offer a response to the lesson such as how good or interesting  the lesson was or if they could try something else next lesson, or if they are going to read something on the topic in the library or at home?  Are the students reluctant for the lesson to end? 
	
	
	
	

	Reflection on Facilitating Learning 

	My strengths in facilitating learning. 
	What I need to focus on to improve. 

	
	

	
	

	
	


[bookmark: _Hlk86929033]

	4. 
	CRITICAL THINKING & CREATIVITY

Students learn best when teachers help to build their critical thinking and creativity skills so that they can reflect on and use information in different ways, including actively applying and analysing information. This section looks at how well you help students become creative and critical thinkers  and include learning through play and activities that encourage students to use their initiative, imagination, curiosity and creativity. It also looks at whether students happily engage in high level questioning and are not afraid to make mistakes. 

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	4.1. 
	I ask open-ended questions (that require reasoning, explanation, generalisation or have more than one correct answer) . 

For example: 
Do you ask students 3 or more open-ended questions in a lesson and build upon students’ responses  on at least 2 of these  asking students to justify their reasoning,  further explain or clarify their ideas, think more deeply and/or engage in dialogue?  
e.g. You ask, “How do you think the main characters in the story would prepare for moving to a new land?” and wait a while or tell students that you will give them two minutes to think about this. After a student responds, you  follow up asking, “What facts or ideas make you think that?”. You then go further asking “What do you think Aisha, how would you prepare for moving to a new land?..........that’s interesting why do you say that?” . You respond: “ Great deep thoughts” and then ask another student, “What do you think happens next?”
You and the students may engage in a discussion/dialogue arising from their responses on e.g. why do you think it is hard to change the way we live to care more for the environment? Students may start discussing among themselves with you probing on occasion e.g. “great, expand on that point please?”

Do you give good time for students to think before answering questions (and not answer them yourself?)

	
	
	
	

	4.2.
	My students are happy to ask and answer questions, including open-ended questions, without fear of ‘getting it wrong’. 

For example: 
Are most of your students happy to answer questions including open-ended ones? Do most students raise their hands to do so? 
Do you encourage students to ask any question and not worry about making mistakes?
Do you welcome students asking open-ended questions? e.g. Why does 6 - 9 equal a negative number? 
Why do languages have different types of alphabets but some are similar? Why does this character in the story not fight back when he is being bullied? Why do we have so many violent games?’  ‘Why does it seem that religion is the cause of many wars?’;  ‘What would happen if we banished schools and just had learning on the job?’
	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	4.3.
	I provide thinking tasks (that require students to analyse content as opposed to rote learning). 
For example: 
Do you provide substantial thinking tasksin which students e.g. make predictions, explain their thinking, make connections, interpret  and apply information to new tasks that you have not demonstrated? 
e.g. Do you ask children to look at the title and cover page of a story and ask ‘What do you think the story is about? What makes you think that?” Or after reading a part of the story say “ Can you predict what happens next in the story? Write down what you think will happen next in the story and share this with your neighbour. In your pairs can you think of another possibility?” 
Alternatively do you give the last part of the story for students to think about what happens before?
Or explain the process of subtraction and give students a list of priced items to buy. They have to imagine they have $20  and to figure out how much change they would get from buying the items. 
Or after learning to find the area of a rectangle ask students to compute the area of the rectangle shape of the classroom. Or  show a bar graph of the top causes of climate change and ask students to work in pairs to interpret the information and rank the causes and how many more people chose the first and highest cause as opposed to the last cause. 
Or the students design a toy based in magnetism, an experiment to  show how sound travels or analyse the major causes of war choosing three countries.
	



	
	
	

	4.4. 
	I provide activities that encourage student initiative, curiosity, imagination,  creativity, learning through play and integrate digital technologies where available and appropriate (e.g.
art and craft/design, movement, drama, poetry and playful pedagogies such as experiential learning, games, inquiry, problem-solving and project- based learning). 
For example: 
You read one of your  favourite stories with expression for 15m daily and ask students “ What  do you think happens next?...... we’ll find out tomorrow!” . You ask questions such as “What would happen if? Or  why? 
Students imagine what the story is about from the objects, e.g. flower, stone, ring, compass and holy book.
Or students write a story beginning with ‘ when I woke up this morning, all the plants had withered away…….’. Students re-tell a story sitting in a circle adding their own spin to it.
 Students make a model of a bridge, wind-mill, helicopter or musical instrument from low-cost materials or a chart of a food chain or  design a new vehicle using an assortment of different bicycle parts. 
Or you talk students through a creative visualisation on e.g. ‘the place that I come from’ after which they create poems.  Or you ask students to perform a skit , presentation or video using three different art forms on a story, article or topic such a life cycle of a butterfly, famous historical person, climate change etc. 
Students create a game.  You include the use of digital apps and games to foster creativity. 
	
	
	
	

	Reflection on Critical Thinking and Creativity

	My strengths in developing students’ critical thinking and creativity.
	What I need to focus on to improve.

	
	

	
	

	
	

	5. 

	SOCIAL & COLLABORATIVE LEARNING 

Students learn best when teachers foster a collaborative and inclusive learning environment that incorporates a respect for diversity. This section looks at how you do this and promote interpersonal skills and peer interaction through effective use of individual, pair and group work. It also looks at how you encourage all students to participate and work with peers from different genders, abilities and backgrounds as well as how you help students find ways to resolve conflict and reach agreements.  

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	5.1.
	I use collaborative pair and group work effectively.

For example: 
Do you promote substantial student collaboration by e.g. asking them to work together to produce a product, solve a problem,  or present a new idea together in which they reflect, brainstorm, analyse,  interpret information, reach decisions and/or solutions? 
Do you ask them to decide the roles they play in the groups or to try to play a different role from before and ensure each member contributes well?
e.g You ask students to form pairs or groups to complete a task that requires collaboration such as preparing and conducting an interview with parents on how their life was in the past;  design a poster to show how to stay safe in a natural disaster, or design an experiment on seed changes during germination.  Or in Science, groups have to ‘Solve the Drought,  playing different roles, e.g. politician, villager, environmentalist, activist, journalist. Groups research the problem and reach consensus on a solution. Alternatively, each group member, researches an aspect of climate change or a key historical event (e.g. independence), and then come together to share their learning. They then have to present this to the class by e.g., a scenario, discussion panel, presentation. Alternatively, students develop a newpaper/social media article or radio programme. 
Or students work in groups to prepare a debate on a topical issue e.g. we should allow more refugees into the country or it is not possible for poor people to have access to justice. 
Group members decide their roles e.g.   leader, the time-keeper, encourager,  note-taker etc.   and have an opportunity to reflect on these.
	
	
	
	

	5.2.
	I help students find ways to resolve conflict and reach agreements.
For example: 
You ask a student to ask a peer what s/he meant by what s/he said. Do you ask “How do you think that made your classmate feel?” 
You use a story to discuss the feelings and roles of the character and their behaviours.
You teach students how to calm their emotions down by breathing, counting to 10 etc.and listen to both sides of a conflict and discuss how it could be resolved. 
You get students to engage in a  role play to resolve a conflict- stating the issue, taking opposite roles, listening to both sides, recognising and accepting feelings,  thinking through a solution together etc. 
Your students offer possible solutions to conflicts and help each other with the language to express themselves. 
	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	5.3. 
	I integrate a respect for diversity into lesson content and delivery. 

For example: 
Do you include multiple perspectives in your lessons, teaching children to embrace diversity, relating to e.g. gender, ethnicity,language,  faith, social class,  abilities?

 Do you incorporate  students’ cultures and contexts and encourage students to share these with the class, e.g. greeting children in different languages, creating a brochure on students living in diverse cultures; creating a collage of the cultural diversity in the class or community or a display of key messages from a range of faiths such as the Golden Rule on compassion;  

Or drawing the model citizen using symbols of qualities and values; conducting project work on different countries or perspectives; exploring colonialism and immigration; conducting Fair Trade analysis on clothing, exploring prejudice and discrimination from e.g. experiences of feeling excluded in stories and discussing personal experiences; drawing pictures or creating a photo essay and exploring the basis of initial impressions/judgements. 

Do you use materials that are inclusive and gender-responsive depicting diversity of people, thoughts and ideas, including from local cultures?  Where materials are not inclusive do you ask students to observe and question what the pictures are depicting and how they could be more inclusive? 

Do you and your students  use home languages to help student understanding, e.g.  using mother tongues to explore nutritious foods before working on them in the target language or asking students to give the nearest equivalent in a home language?

All  your students able to participate and share ideas, feelings and viewpoints regardless of gender, ability and  diverse backgrounds with you and each other?

Are you sensitive to how children from different backgrounds and gender relate to each other and ensure that they work in mixed pairs/groups?

	
	
	
	

	Reflection  on Social and Collaborative Learning 

	My strengths in fostering a collaborative and inclusive learning environment. 
	What I need to focus on to improve.

	
	

	
	

	
	




	6. 
	LEARNING TO LEARN

Students learn best when teachers model learning to learn and guide students in thinking through how to approach tasks and how they learn.  This section looks at this and how well you positively respond to students’ challenges and frame failure and frustrations as part of the learning process. It also looks at providing opportunities for students to self-assess, assess their peers and set short- and long-term learning goals and whether students seek clarification whenever they are struggling with an activity. 

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	6.1.
	I model learning to learn and/or offer guided instruction to help students think through how they will approach a task. 

For example: 
Do you completely model the learning activity by showing all parts of the procedure and/or thinking aloud? 
e.g. You help students to learn to retrieve information, e.g. you ask students to listen to a story. Afterwards they take notes of two things they want to remember- using words, visuals or symbols.  Or you show how to extract important information from a word problem. You demonstrate different ways to solve a math problem  and while doing so, say  what you are thinking at each step of the equation (think aloud). 
Or  if students are calculating the area of their desk, you demonstrate each step in the process, you  ask students what the next step would be.
Do you encourage students to show their thinking in approaching and working through a task? 
e.g. You ask some students to take the class through their thinking or how they took notes in a particular way and why. 
Or discussion on  how to learn, thinking through approaches and taking and organising notes is a norm in your classroom. 
	
	
	
	

	6.2.
	I respond positively to student challenges.  
For example: If a student is finding a task difficult or is frustated, do you find something positive to comment on and ask the student to explain what is difficult and try to break the task down to reinforce understanding?  e.g. “What is it that you are struggling with? Why don’t you try breaking it down, what’s the first thing to do, then second…..try that!”  or help students find resources to help e.g. asking a friend for advice, looking for answers in the textbook.
Do you encourage students to talk about their failures in a positive and exploratory way?
Do you e.g. deliberately make a common mistake and asks students to spot it and talk about how you used to make such mistakes and ask them what mistakes they sometimes make in  fractions, equations, using  past tenses etc.? 
Do you explain that its fine to make mistakes as we can learn from them- do you exemplify this by asking e.g., ‘How many students made a mistake on changing present continous verbs into past continuous verbs?..... 5 students – now we have a wonderful opportunity to learn from these. Musa what mistake did we make – let’s put it up, you did this part great; Susan what’s yours…. Ok- …. now can anyone see what the mistake was ? ……. Yes, we need to look at the verb ‘to be’- let’s remind ourselves of this.  
	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	6.3.
	Students seek clarification and my support when they are struggling with a task.

For example: 
Do most of your students ask you to repeat, clarify or help them when they are struggling e.g. Sir, the instruction was not clear to me, could you explain it again please?,  Miss, I could not find a good artlcle on healthy indigenous foods, where can I look?; Miss, this is really difficult, I just cannot get it’ . ‘Sir, you asked me to revise this essay but I don’t understand the guidelines- how do I do it?’ 

Do you look at those who were able to do the homework well and those who made mistakes to pair up students so they can go over the mistakes together and  help solve the next set of problems?
Do you pair up students, or designate students as peer tutors to help other students solve the problem, break it down into stages and/or show how to do it on the board? 
	
	
	
	

	6.4.
	I provide opportunities for self-assessment and/or peer assessment and for students to set their own goals. 
For example: 
Do you ask students to mark their own and each other’s work according to the criteria you have given them for e.g. a science experiment or persuasive writing? 
Do you ask students to state or write about how they are coping with the concept or learning in order to share this with each other and you? 
Do you explore with students what makes for a good paragraph, graph, story, presentation, experiment etc. to draw out the criteria for assessing? 
Do you talk about the importance of setting goals? Do you ask students to share suggestions with you of how you could help them learn better to achieve their goals e.g. through a letter to you? 
Do you ask students to set short term goals such as how many pages they will read by the end of the day or week; to improve their understanding of right angles by the end of the week or not being afraid to tackle long division; to improve their algebra marks by 20%?
Do you ask students to set goals at the beginning of the year and to track the progress they have made during points in the year? Do you ask them e.g. the one thing they can do to attain more progress e.g. reading two story books a month to improve vocabulary?
Do you share stories or research of successful people from a variety of backgrounds to pull out the role that goal setting and motivation played and the challenges they overcame?
Do you ask students to give you feedback on your lessons, teaching and the learning environment so that you can further improve their learning? 
	
	
	
	

	Overall Reflection  on Learning to Learn 

	My strengths in learning to learn and helping students set learning goals. 
	What I need to focus on to improve.

	
	

	
	

	
	

	7. 

	CHECKS FOR UNDERSTANDING 

Students learn best when teachers check what they understand of the lesson concepts/content and  build upon this to extend their understanding and learning.  This sections looks at how you check and walk around the classroom to assess students’ understanding, monitor progress and assist students.  It looks at how you promote students’ efforts towards acquiring new concepts, skills and attitudes and help them develop a ‘growth mind-set’- the belief that one can improve one’s intelligence, qualities and skills, rather than simply focus on results, intelligence and natural abilities. 


	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	7.1.
	I use questions, prompts, or other strategies to determine students’ levels of understanding and build upon this. 

For example: 
Do you use questions, prompts or other strategies that are effective in determining the level of understanding of most or all of your students? 

Do you build upon students’s responses to extend their learning? e.g.  ask students who do not have their hands up to answer a question or someone who has not yet answered a question; get all students to write a sentence in the past tense and to read this out or to quickly write three sentences of what they have understood as you walk around the classroom. 

Or ask students what  method they used for multiplication, why they used that method and what else they could have done; ask students to form and share a paragraph and ask them where they put the main sentence, why and what would happen if they placed it elsewhere.   

Or ask students to put their thumb up or down if they agree or disagree with a statement such as “Equilateral triangles have equal angles.” 

	
	
	
	

	7.2. 
	I monitor students during independent and group work.

Do you consistently scan the classroom to check if anyone has their hand up or look as if they need your help and then respond? 

Do you systematically monitor most students work by moving around the classroom and approaching  individual students and groups to check their understanding? 

Do you observe students’ work, ask questions and clarify concepts?

	
	
	
	

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	7.3. 
	I acknowledge and focus on student effort and attitude (rather then focusing on results, perceived intelligence or natural abilities). 

Do you frequently acknowledge the efforts students make towards mastering new skills and concepts and identify these explciity to encourage students further? e.g. You praise the effort of students struggling to solve a difficult problem,: “You have progressed so much with really trying hard on the multiplication problems”. 

When students manage to revise a story  they had been struggling to write well, you praise and highlight the efforts they made in  developing story writing skills:  “You have progressed so much on your story writing – these are now a delight to read! I’m glad you asked me for help. If you keep practising and using the strategies we learned in class, you’ll master them all very soon!”

	
	
	
	

	Reflection on Checking for Understanding

	My strengths in checking students level of understanding. 
	What I need to focus on to improve.

	
	

	
	

	
	




	8. 
	FEEDBACK

Students learn best when teachers provide timely and meaningful feedback that is framed positively and constructively to deepen students’ understanding. This section looks at providing specific comments or prompts to help identify misunderstandings, understand successes and guide students’ thought processes to promote learning. It also looks at opportunities for students to give constructive feedback to each other. 
 

	How often does the following occur? 
	Often
	Sometimes
	Rarely
	Never

	8.1.
	I provide specific comments or prompts that help identify students’ successes.

For example: 
Do you give students specific comments/prompts that give information that help identify their successes? e.g.  “You do a good job getting the reader interested in this paragraph when you write ‘No one knew what would happen’. This sentence makes me want to read more.”, or “Look at the work of this classmate, see how s/ he used the number line to solve this subtraction problem?,” and then proceed to explain how the student solved it.
Or do you pull out  really interesting starting sentences in stories, say e.g. “ Listen to this opening sentence we have from Arjun: ‘ His eyes opened up wide like an awakening oyster…. They started to glisten like a pearl; they then well up, and one tear fell like the first dew drop……..’  That’s really nice, the way the sentence gradually built up, the metaphors. I want  to know why the boy is crying now!  Thankyou – very well described!
	
	
	
	

	8.2.
	I provide specific comments or prompts to help clarify students’ misunderstandings. 

For example: 
Do you give students specific comments or prompts that contain substantive information to help clarify students’ misunderstandings? e.g. “Do you remember how we try to work out what a word means? …….. Right, so what is the paragraph about? ……….What is the sentence about? ……..So can you get the meaning from the context?.
Or:  “Do you remember what happens when we multiply a positive and a negative number? Let’s look at your notes. Now, let’s look at your answer. What do you need to change to find the correct answer?”. “ That’s a great response- let’s explore this a bit more..... Superb- you’ve got it!

	
	
	
	

	8.3.
	I provide opportunities for students to give constructive feedback to one another. 

For example: 
Do you ask students to mark each other’s homework on division and give helpful feedback and state what changes would be made in the future. 
Or do you ask students to e.g.  assess the presentation of another group, how well the whole class listened attentively and to give effective feedback on e.g.  ‘Becoming a vegetarian is better for the health and environment’. They share this with the class and you assess the quality of the feedback, as well as ask what was done well, what could be done better and/or the reason for the scores allocated. 

	
	
	
	

	Overall Reflection on Feedback

	My strengths in providing feedback 
	What I need to focus on to improve.

	
	

	
	

	
	





	Improving the Learning Environment and Quality of Teaching and Learning in my Classroom:  My Overall Strengths and Areas for Improvement.

Overall, what are your greatest strengths as a professional teacher? Which areas would you like to prioritise  for improvement? Please state your goals below and add any strategies, sources of support and people who could help you. 


	My greatest strengths include:
	My Goals are to focus on improving: 
	I will use these strategies and/or sources of support:  

	Example: 

Creating a warm and supportive emotional climate.
	
Having and communicating higher expectations of all students:

1. I will communicate high expectations of all students by the next lesson to be observed next month. 

	· Stating that I want all students to achieve success and what this looks like. 
· Stating the expected learning outcomes clearly and show that I expect all students to achieve. 
· Study my assessment data and differentiate tasks so I can work more closely with strugging students so they can improve. 
· Ask another teacher whose students do well to help me.
· Read about communicating high expectations and the influence of ‘growth mindset’ (the belief that one can improve one’s intelligence, qualties and skills), on teachers and children and decide on one thing I will change. 

	1.




	
	

	2.




	
	

	3.




	
	



